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SCOPE AND METHODOLOGY 
The present study is intended to bring at one place, 
in the form of annotations most of the significant material 
that is available on Primary and Secondary schools Teachers. 
Although this bibliography is selective in nature, an attenpt 
has been made to cover all the aspects of Indian Primary and 
secondary schools. Teachers and Teaching, 
The study include 256 selected annotated bibliogra-
phies of articles on the subject collected from Maulana Azad 
Library, Aligarh Muslim University, Aligarh; Library of 
Department of Education, Aligarh Muslim University Aligarh and 
Library of Faculty of Education, Jamia Millia Islamia, New Delhi, 
Standard Followed 
TUne Indian standards recommended for bibliographical 
references (IS t 2381-1963) and classified catalogue Code 
(ccc) of Dr. S.R.Ranganathan have been followed. In some 
cases where ISI do not give any guidance, I have taXen appro-
priate decision. 
Subject Heading 
Attempt has been made to give co-extensive subject 
headings as much as possible. An humble effort has been 
made to follow'postulates and principles' as suggested by 
Dr. S.R. Ranganathan in the formulation of subject headings. 
If more than one entry comes under the same subject heading, 
these are arranged strictly by the principle of Alphabetical 
sequence. 
Arrangement 
The entries are arranged under subject headings which 
are arranged alphabetically* following letter by letter method, 
"One entry element of the author is in capitals, followed by 
the secondary element in parenthesis using capital and small 
letters and then the title of the articles, subtitle (if any) 
then name of the periodical being underlined followed by the 
volume number, issue number, the year, month and date giving 
by using inclusive notatien of the pages of the articles. 
The each entry is than followed by an informative abstracts 
of the article. 
Entries of periodical articles are arranged k as 
follows: 
(a) S e r i a l Number 
(b) Name of the Author/Authors 
(c) A Pull s top ( .) 
(d) Title of the contribution including subtitle and 
alternative titles if any, 
(e) A Pull stop (,) 
(f) 
(g) 
(h) 
(i) 
(J) 
(k) 
(1) 
(m) 
(n] 
(o] 
(P) 
(q) 
(r) 
Specimei 
Title of periodical being xinderlined 
A full stop (.) 
Volume No. 
Coama (,) 
Issue number 
Semi colon (;) 
Year 
Comma 
Month 
Date 
Semi colon (;) 
Inclusive pages of the articles 
A full stop (.) 
1 entry 
138, KAKKAR (SB). Teacher behaviour and student 
c h a r a c t e r i s t i c s . Indian Educational Review, 17,1s 
1982; January; 71-9. 
The items of information for each entry of a conference 
proceeding are arranged as followss 
(a) Se r i a l Number 
(b) Name of the Author/Authors 
(c) A Pull s top (.) 
(d) Title of contribution including subtitle and 
alternative titles if any 
(e) A full stop (,) 
VI 
(f) Connecting word, such as "In** being underlined. 
(g) Number of conference in words 
(h) Name of conference 
(i) Place in parenthesis 
(j) Year of conference in parenthesis 
Specimen entry 
81. SHARMA (Ravi S) and SHAILENDRA SINGH. Teacher's 
attractiveness and academic achievement of their 
primary school pupils, j[n seventy Fourth Session 
of the Indian Science Congress (Banglore) (1987). 
Abstract 
Each entry is followed by an abstract of the article. 
Abstract given are informative in sense not in length. 
Index 
The index part contains an author index and a title 
Index, Each index guides to the specific entry or entries 
in the bibliography by the help of entry number (s), 
PART ONE 
I N T R O D U C T I O N 
"The quality of a nation depends upon the quality of 
c i t i z e n s . The quality of i t s c i t i z ens depends upon the 
quality of their teachers," According to the Indian culture 
a chi ld receives h i s f i r s t E^ysical birth from the parents 
and the second birth at the hands of the teacher. The teacher 
i s given a higher posit ion than parents, because he op«is the 
pupils eyes of knowledge and mould h is character. 
In the western world a lso the teacher i s given great 
regard. "A teacher af fects eternity , he can never t e l l where 
h i s influence s tops . His contributions do not confine to a 
particular period of time. Hoiry Van Dyke once said, "I 
sing the praise of the unknown teacher. King of himself and 
leader of mankind." 
The teacher occupies a pivotal posit ion in educational 
process. Without h i s active help and e f fec t ive participation 
no educational reform can be successful ly accomplished. In 
order to understand c lear ly the back-groundof the present 
system of primary and secondary education and i t s various 
characterist ic features, i t seems necessary to give a histo~ 
r i c a l account of the development of education in India in 
different ages. I t w i l l help the readers to apprdciate and 
understand the various aspeects of educational development 
and role of teacher in different ages. The historical account 
can broadly be divided into the following periods -
1, Education dxuring the Ancient period incorporating -
(a) Brahmanic System emd 
(b) Buddhist Systen 
2, Education during the Medieval Period. 
3. Education during the British Rule and 
4. Education in the Post-Independence Period. 
1. Education Ririno the Ancient Period -
We have a very little record of the pre-v*dic period. 
In the early vedic period nxunerous teachers called Gua!ts 
instructed a small number of disciples. The primary objective 
of education was religious in character. The studentship 
was characterised by religious ceremonies, offering prayers, 
jwwaorising vedic hymns by rote and observing a strict cod^i 
of conduct in accordance with her rules of celebacy. In the 
post-vedic period the same system called Brahmanic system 
of education, the Ashrama education as it is mostly called 
remained in vogue for centuries till the Buddhist and Jaina 
system replace it. 
The aim of education was relalization of the self and 
the curricultim chiefly consisted of vedes, upnaisad, sanskrit 
grammar and literature and ftinctional task connected with 
different vocations. The method of teaching was mainly oral 
and there was conomunlcatlon betweei the teacher and the pupil 
throuc^ aral discussion. 
Buddhist System of Education 
The Buddhist systen of education came Into ascendency 
about 600 B.C. In the Buddhist system maths were Installed 
where monks (who were teachers) and pupils assembled In large 
number. Maths were the elementary Institutions of learning. 
All castes were equally admissible to the Buddhist community. 
A life of meditation In the salltude of a forest was consi-
dered to be the best of all« but from the first this was 
adopted only by the most earnest and the majority of the 
monks or U±]ibhlkshus, 
The first act of admission was called the *PabbaJja' 
and after admission the candidate became a novice. No one 
could receive the admission till he was eight years of age. 
The main difference between the Brahmanlc and Buddhist 
education was that Buddhist education was not based on vedlc 
study and its teachers were not Brahmans* unless those who 
had become converted to Buddhism. It was open to all comers 
and not merely to the three •twice-born* castes. 
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Medieval Svstemi 
Before the mighal emperors* there was no systematic or 
consistent education policy. Education* however, took large 
strides during the reign o£ Akbar. Residential colleges were 
startdd for both Hindus and Muslims. Besides state Institu-
tions* privately managed schools also were started for post 
graduates. 
Education began with the performance of the ritual 
known as 'Blsrolllah** which was performed at the age of 4 
years* 4 months and 4 days. Education began In the maktab 
I.e.* a primary school. The teachers called Maulvles tauc^t 
the alphabet along with verses from the Koran* namaz* azaan* 
arithmetic* drafting* conversation* letter writing etc. 
During this period* relations between students and 
teachers were not marked by Intimacy, but there were no doubts 
about sincerity and purity. Thou^* teachers received a low 
salary* they had an Important place In society. People res-
pected them and bestowed faith on them. The teacher had a 
paternal attitude towards his wards. 
EducatlCTi under the British Rulet 
At the beginning of the 19th century tiiere were In 
India a large number of recognized seats of Sanskrit and Arabic 
literature and Indigenous Institutions of an elementary type. 
Indian education received a great impetus by Raja 
Ram Mohan Roy who in 1816-17 founded a college at Calcutta. 
There was by now considerable interest in the spread of edu-
cation and committees of public instructions were appointed 
in Bengal in 1813 and in Madras in 1826. 
There arose in Bengal 2 groups. The orientalists 
favoured the policy of teaching throu^ the medium of classical 
language. The other group viz. •Auglicists* preferred the 
meditim of English, l^is struggle gave rise to the £afamous 
minute of 1835 of Macaulay# which decided in favour of Angli-
cists. So, Lord William Bentlnck (1835) and Lord Auckland 
(1834) endorsed the policy of Macaulay. Thus the system of 
English education was encouraged bythe government vid at the 
same time vernacular schools were established. Two other 
events gave impetus to vernacular education - the conferment 
of freedom of press in 1835 and the substitution of vernaculars 
for Persian in the Lowest Courts in 1837. It was the time in 
the history of India that the parliament Investigated seriously 
into the development of Indian education. 
In 1882 an Education Commission was appointed to review 
the progress of education, since 1854 with special reference 
to primary education. In 1884 further expansion of education 
was approved as suggested by the commission Lord Curzon called 
an educational conference in 1901 and subsequently the Indian 
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Universities Canmission was appointed in 1902 to investigate 
the report of university education in India. 
Owing to the educational policy adopted by the Govern-
ment in 1904, primary education made considerable progress in 
the country; but the demand for it was increasing from day 
to day with the growing population of India, The Swadeshi 
Movement and the resultant political awakening had drawn the 
attention of the country to an important issue i.e. the educa-
tion of the general masses and made the people keenly inter-
ested in it. Between 1904 and 1912, the number of students 
in secondary schools increased, but satisfactory increase was 
not brought about in the number of secondary schools them-
selves. As a result of educational policy adopted by the state 
in 1913 the secondary schools multiplied in number abnoraally. 
The number of pupils were rising to an extait that the pre-
existing institutions could not cope with the situation. 
There was some improvement in the training of teachers, 
conditions of service and their salary. There was scarcity 
of trained teachers in schools at that time. 
Education in the Post Independence Period» 
The first milestone in the development of education 
in independent India was the enactment of Indian constitution 
which defined a number of matters concerning education. The 
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provision for free and compulsory education for all children 
until they complete the age of fourteen, has been made. In 
1948-49 the union government af^ointed University Education 
Coimnission with Dr. Radha Krishnan as the Chairman. The 
Commission made detailed recommendations regarding the teach-
ing staff and their service conditions. 
In 1952 the Union Government appointed Secondary 
Education Commission under the Chairmanship of Dr. A.Lakshman 
Swami Mudaliar^ Vice-Chancellor, Madras University. The 
secondary Education Commission, 1952-53 in order to improve 
the quality and standards of education a worthy medium ofthe 
balanced development of the students personality have rightly 
observed. "We are, however, convinced that the most important 
factor in the contemplated educational reconstruction is the 
teacher - his personal qualities, his educational qualification, 
his professional training and the place that he occupies 
in the school as well as in the community. Ttie reputation of 
a school and its influence on the life of the coromunity inva-
riably depend on the kind of teachers working in it." 
The Union Government appointed in July 196t, Indian 
Education Comnission under the Chairmanship of Dr.D.S.Kothari 
Chairman U.6.C. The Education Comnission after reviewing the 
status and service conditions of teachers have pointed out, 
"of all the different factors which influence the quality of 
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education and its contribution to national development* the 
quality, ccxnpetence and character of teachers are undoubtedly 
the most significant. Nothing is more important than securing 
a sufficient supply of high quality recruits to the teadl^ ing 
profession, providing them with the best possible professional 
preiMration and creating satisfactory condition of work in 
which they can be fully effective." 
The major recommendations of the Education Connission 
were accepted, viz free and compulsory education for all 
children up to the age of fourteen should be provided by the 
earliest possible OE^ xdate and suitable programmes should be 
developed to reduce the prevailing wastage and stagnation in 
schools. 
The commission has added that a progranune of high 
priority in the proposed educational reconstruction is to 
feedback a significant proportion of the talented men and 
women from schools and colleges into the educational system. 
It is, therefore, necessary to make an intensive and conti-
nuous efforts to raise the economic, social and professional 
status of teachers in order to attract young men and women of 
ability to the profession and to retain them in it as dedicated, 
enthusiastic and contented workers. Very limited number of 
persons with adequate attitude and ability can be xict3iattracted 
to the teaching profession by altnaistlc^ motive, social 
service, love for children and so on* But the provision of 
adequate remuneration, opportunities for professional advance-
ment and favourable conditions of service and work, are the 
major programmes which will help to Initiate and maintain Jdui 
this feedback process* 
The Government of India set up National Coamiaaioa'^^^ 
Teachers on 16th February 1983 vide a Resolution Number 23-1/ 
81-PN-2* It dealt with the Issues relating to teachers at 
the school stage and Prof* D*P*Chattopadhyaya was the Chairman 
of the Conmlsslon* It consisted of ji 18 members besides 
Chairman and Member-Secretary* 
This National Corarolsslcm-I decided to set of six work-
ing groupsto consider various apsects of problems as set 
forth In the terms of reference such as security of service, 
professional excellince, welfare of teachers, status of 
teachers, training of teachers etc. The Commission members 
also visited various parts of the country to collect evidence 
on the spot and also to have meaningful Interaction with 
teachers, their organisations and also the departments of 
education of states concerned. 
NCT-I eventually submitted their Repoxrt to the then 
Mibnlster of Education on 26th March, 1985* However, they were 
10 
made available to the public during 1988. The report covered 
various matters of urgent Importance which according to the 
Coniiilsslon required Government's Immediate attention. 
MAIN RECOMMENDATIONS OF THE NATIONAL COMMISSION ON TEACHERS-I 
(SCHOOL TEACHERS)-
1, Role of Teacher In National Development» 
The role of the teacher should be to promote national 
goals particularly* 
(a) United India; 
(b) Process of modernisation; 
<c) Productivity; 
2, Welfare Measuresi 
The following welfare measures should be Initiated) 
(a) Creation of a Housing Fund for teachers to facilitate 
easy and soft loans for house building; 
(b) Promoting house building societies for teachers; 
<c) Provision of lni±Aiollday homes for teachers in 
major cities; 
(d) Medical allowance at the rate of 7.5% of the basic 
pay and reimbursement of the entire cost of treatment 
and medical expenses in maternity and serious ill-
ness; and 
(e) Provision of first aid facilities in the school. 
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3, Diversified Activities of the National Foundation for 
TeachersI 
The activities of National Foundation for Teachers* 
Welfare should be diversified to Include scheme for housing, 
medical assistance, publication of books, education loans 
teachers guest house etc. 
4, Saw Scale for Various Categories of Teacherst 
There should be no discrimination in the matter of 
salary and other conditions of worX against teachers of phy. 
sical education, Indian education, music, drawing etc, 
5, Teacher Education - Integrated College of Education* 
The Commission recOTmends that each state should make 
a beginning the 7th Plan period by starting at least one four 
year integrated college of education. 
6, Two Years Training for Elementary Teacherst 
T»e elenentary teachers it is desirable to have a two 
year training course after class XIK. Efforts may be made to 
have this pattern established as the normal pattern of train< 
ing for elementary teachers as early as possible. 
7, Training after Selection of Teachers» 
A suggestion which has been conaended favourably is 
that in future teacher training should be limited only to 
teachers who have been recruited already or selected for 
recruitment. 
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8. In-service Training Coxarsesi 
Every in-service training course should normally be 
in the nature of a workshop offering opportunities for real 
practical work including the preparation of instructional 
materials which the participating teachers could take back 
with than for use in their schools. 
9. Establishment of National Organisation* 
A National Organisation for improvement of standards 
in sdiool education should be established forthwith. 
10. Revival of Indian Education Servicei 
Ihe revival of Indian Education service to enhance the 
status of teaching profession to promote national integration 
and to accelerate the pace of educational development in the 
country is strongly reconmended. 
The National Policy on Education - 1986 has also given 
certain suggestions and recoinmendations for the improv«nent 
at the primary and secondary level and the status and pro-
fessional qualification of teachers. 
1, Elementary Education and School Facilitlest 
The new thrust in elementary education will «n0iasise 
two aspectst (1) Universal enrolment and universal retention 
of children up to 14 years of age, and (2) a substantial 
improvement in the quality of education. 
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Provision will be made of essential facilities in 
primary schools* including at least two reasonably large 
rooms that are usable in all weather, and the necessary 
toys, blackboards, maps, charts and other learhing materials. 
At least two teachers one of whom a wcxnen, should work in 
every school, the number increasing as early as possible to 
one teacher per class. A fdiase derive, symbolically called 
OPERATION BLACK BOARD will be undertaken with immediate effect 
to improve Primary Schools all over the country. 
2. Universalisation of Elementary Education 
The constitutional directive to provide universal 
education to all children up to the age of 14 by 1960 has 
not been fulfilled on account of several reasons. As a result, 
the target date had to be first revised in 1970, then to 
1976 and later to 1990. The present target date, according 
to the National Policy on Education, 1986 is 1995. 
3. Operation Blackboard! 
The Central Government introduced a Central Scheme of 
Operation Blackboard* in 1987-88 for bringing about substantial 
improvements in facilities in primary schools run by Govern-
ment, Local Bodies, Panchayati Raj and recognised aided insti-
tutions. It has three inter-dependent components namelyj 
- Provision of a bxiilding c(xnprising of at least two 
reasonable large all-weather rooms with a deep veran-
dah and separate toilet facilities for boys and girls; 
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- At least two teachers In every school, as far as 
possible, one of them a women; and 
- Provision of essential teaching and learning materials 
including blackboards, maps, charts, toys and equip-
ment for work experience. 
During 1987-88 under the Central Scheme of Operation 
Blackboard, assistance was provided to 27 states/\7nion Terri-
tories. 1,13 lakhs primary schools were Sacovered. Thirty 
seven thousand additional posts of teachers were sanctioned. 
It included Rs. 81,13 crores for providing teaching learning 
equipments to schools and Rs. 29.48 crores for salary to addi-
tional teachers provided in single teacher schools, 
4, Navodaya Vidyalayasi 
In pursuance of the directions of the National Policy 
on Educatltei 1986, the Government of India have launched a 
scheme to establish one Navodaya Vidyalaya in each of the 450 
districts in the country. Two hundred and forty six Navodaya 
Vidyalayas covering 22 states and 7 Union Territories had been 
established by 1988. 
Navodaya Vidyalayas are co-educational and primarily 
for children from rural areas. Therefore admission of children 
from urban areas is restricted to a maximum of one-fourth. 
Efforts are made to ensure that at least one third of the 
students in each Navodaya Vidyalaya are girls. 
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Sixteen per cent of the Navodaya school students were 
first-generation learners and seventy per cent from families 
with no college education* 80,7 per cent students were from 
rural areas. 
5, Orientation of School Teachers (PMOST 1988)i 
The National Policy on Education (NPE), 1986 and the 
Programme of Action (POA) have paidthe highest complienents 
to the teacherst Che teacher is the principal means of imple-
menting educational programmes and of the organisation of 
education. ** 
The National Educations Policy (1986) has also said, 
"The status of the teacher reflects the socio-cultural ethos 
of a society; it is said that no people can rise above the 
level of its teachers. The Government and the community should 
endeavour to creatft conditions which will help motivate and 
inspire teachers on constructive and creative lines. The 
teachers should have the freedom to innovate to devise appro-
priate methods of communication and activities relevant to the 
needs and capabilities of and the concerns of the community." 
The teacher is today expected to play new roles. 
Instead of merely disseminating information* the teacher is 
now expected to act more as a mediator of learning to stimulate 
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children to learn by themselves* help them develop an lnqulr> 
Ing mind and act as a guide to identify learning resources. 
Teachers are expected to provide prestigious leadership in 
the Implenentation of the Nft NFS. 
The growth of Primary and Secondary Education* Snan 
Enrol«ment and Percentage from 1950-51 to 1986-87 can be seen 
in the next pages -
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A Selected Educational Statistics of Indian Teachers 
(1950-51 to 1986-87) 
Sl«No. Category 1950-51 1986-87 
1, Primary Schools 5,35«000 15«22^000 
2, Secondary Schools 85,000 7,79,000 
3, Higher Secondary 1,27,000 11,99,000 
Total 7,47,000 37,00,000 
source - Annual Report 1988-89, 
According to Fifth All India National Survey, figures 
for 1986-87 are as unders 
Primary Schools 15,30,145 
Upper Primary Schools .•••• 10,11,049 
Secondary Schools 7,25,935 
Higher Secondary Schools ..... 4,25,622 
Total 36,92,751 
4, Percentage of Female Teachers$ 
Primary Schools 15.3 30.56 
Upper Primary Schools 15.2 32.18 
Secondary schools ) ^ ^ _ 28.12 
Hi^er Secondary Schools) * 29.33 
5, Percentage of Trained Teachersi 
Primary Schools 58.5 86.66 
Upper Primary Schools 53.3 87.33 
Sedondary Schools \ 90.23 
Hic^er Secondary Schools) 55.5 88.55 
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Effective Role of Teacherst 
Itie schools of the most important agency of education 
with which we • are concerned, directs the pupils activities 
through its teachers. It is therefore nectesary to consider 
the qualities and qualifications of a good teacher. 
Teachers play an important role in the drama of llfe« 
not merely because of their large n\imbers but also because 
they work with pupils of all ages. Further more, between the 
ages of five to eighteen or twenty-one youth spends more time 
with teachers than with parents since youth spends so much 
time with teachers, their role becomes more complex and 
challenging. 
The work of good teaching can only be undertaken if 
the teacher has sufficient academic qualification and a teach-
er* s training. Along with these, there should be an aptitude 
for acquiring knowledge and a keenness to increase his range 
of interests. Teaching is impossible without the necessary 
background of knowledge in different subjects to enable the 
teacher to guide the children in their difficulties and to 
help them acquire the fundamental skills with ease and accu-
racy. Viswakavi Rbindranath Tagore has optly said, "A lamp 
can never light an&ther lamp unless it continues to burn its 
own flame; a teacher can never truely teach unless he is still 
learning himself." 
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One of the Important requisites of teaching Is the 
creation of an environment In which the growing mind of his 
pupils may develop through their own activity, aided and 
guided by the teacher- throu^ his suggestions^: persuation 
and by this stimulation. His Job is not merely to pass on 
information and to Impart scraps of knowledge, but to show 
them how to live and how to enjoy living more fully. He is 
to expand and widen pupil's capacities. Interests and beliefs* 
The other important function of a teacher is to control 
the children and management of a class. It is no easy task 
to handle the class of children of different t&mpraments and 
varying tastes* There are shy children, extroverted children, 
mlschievious children, inattentive children* The task of 
class management requires a good personality and freedom from 
physical defect* Teachers with a strong and healthy physique 
ai cheerful appearance and a pleasing voice are a great assest 
in the task of managing children* They soon learn to love 
and respect a teacher who has a good personality and who does 
Kci easily lose his temper or get upset by their pranks. 
Guidance is also an important duty of a teacher* The 
task of guidance can therefore, be rightly performed by a 
teacher possessing great sympathy, tact and Insight into the 
child's nature and by one who has a real love for children* 
It is also necessary for him to have the power of persuasion 
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and the quality of leadership, vrtiich directs the child un-
consciously to acquire right attitude and ideals. 
Dynamic teaching is largely dependent upon the nature 
and quality of the relationship between teachers and students. 
Teachers must have a good understanding of the play of psy-
chological factors which constitutes the basic operative 
veriables in inter-personal relaticmships. In such a process^ 
teachers ntost have a sympathetic and constructive attitude 
to the problem of students to find realistic solution to their 
academic problems. 
Effective teachers are bound to be dedicated teachers 
who have iramense faith in their work and profession. By a 
process of continuous introspection or self-evaluation or their 
abilities and short-comings and relating them to their achieve-
ments they can have an objective profile of themselves. 
Effective Teaching is based on the assumption that 
teachers adopt modern methods of teaching like the tutottial 
method or the seminar method. The tutorial method and 
seminar method of teaching as developed and practised in the 
west could be adopted as effective teaching methods in our 
institutions of learning with suitable modification. 
Teachees must also have a Judicious control over the 
quantum of knowledge and information which they want to give 
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the students during the course of the lecture. Ihey must not 
be in a hurryto cover their portion In a haphazard mannfer, 
but on the other hand, they must strive to Infuse interest 
and enthusiasm among the studaits for the idnsubject throu^ 
cogant and rational discusslcm in the lecture. In the course 
of the teaching it must be seen that teachers develop their 
ideas in a logical manner where each fact is llnkedwlth 
another fact in a significant manner so that students get an 
integrated view of the discipline. 
For effective teaching lectures of one hour duration 
must be the norm. Teachers should be punctual about the 
timings, teaching more than ome hour at a stretch disturbs 
the concentratl(»i of the teachers as well as the students. 
Teaching for a longer period at a stretch makes it extremely 
difficult to command the mind and attention of students. If 
there is a tendency to stray away from the subject of dis-
cussion, teacher will find it extr«nely difficult to focus 
back on the discussion to the original theme of the lecture. 
For the sake of emphasis and to stress important points in 
a lecture repetition may become a necessity. 
Now there is a demand not only for more teachers but 
for competent teachers at all levels. This call is related 
to the professional preparatlm of teachers. It is the res-
ponsibility of Teacher Education Institution to txclxinculcate 
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In teachers under training* those qualities which make him 
a good teacher* to create those which they lack and to foster 
the under developed ones. Teachers Education Institutions 
must take the stock of the present deteriorating situations 
and accelerate their efforts towards making teacher training 
more effective* roeanin^^l and functional. 
There are two types of Teacher Training* viz.; Pre-
servide and In-service. Pre-service training is important 
to the new entrants in the field of pedagogy* vtio have acquired 
some amount of general education and want to acquire professiona] 
training in teaching* before Joining an educational institution 
for purpose of working as a teacher. A matriculate may Join 
an elementary teachers* course atff two years in a training 
school* and after the completi(»i of the course* Join a primary 
sdhool as a trained teacher. Similarly a graduate Joins a 
training college* gets a bachelor degree in education and 
qualifies himself as a trained secondary school teacher. 
NO national reconstruction is possible without a active 
cooperation of a teacher. Thus attention has been paid hither-
to for improving the quality of teachers by providing them 
professional training in-service education* in Normal schools* 
Training schools - or colleges. The professional training 
is of little value unless reinforced by further experience 
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and training during his service period. This in-service 
education* a recent concept, is now acknowledged as the 
essential requisite of an efficient teacher. 
Ineffective Role of Teacherst 
The reasons for teachers not playing an effective role 
as good teachers are many in number. It may be because our 
educational system is based on absolte concepts and methodo-
logies which are of interest only to antiquarians. Even the 
foundation of our educational system, its principles and 
assumptions are faulty and unsound on a number of accounts. 
Educational supersititions and myths which are far removed 
from the facts of th« socio-economic milieu have distorted 
the role of teachers as effective teachers. 
The first assximption is that teachers can not be 
effective unless they have taken a formal degree in a college 
of education. It is true that teachers get training in the 
theory and practice of good and effective teaching in these 
teachers* training colleges, but the fact is that good and 
effective teaching are qualities which are unique to individual 
teachers. Effective teachers develop their own methods, 
techniques and style of teaching which may be the result of 
their diligence, conscientiousness and dedication to the 
teaching profession. Such effective teaching is independent 
of any routine, foirmalised and outmoded training in pedagogy 
that teachers get in colleges of education. 
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The quality and standards of our educational system 
to a large extent depend upon the quality of the teachers and 
their teaching, their qualifications and mature experience, 
and the job satisfaction they derive from their worX in the 
teaching profession. In the western cotintries teachers are 
appointed on a contract or tenure basis for a fixed period 
of years, "Riis practice makes the teachers give their best 
in terms of effective teadhlng to students. But in our country 
once teachers are confirmed after a period of probation for 
one or two years they have security until their retirement. 
This practice kills the zeal and dynamism of teachers by 
developing in them a sense of complacency. A commftn feature 
in our educational institutions is that the younger teachers 
who are enthusiastic in the initial years of their service 
slide into routinism and commonplace teaching in the later 
years of their service. The atmosi^ere in educational insti-
tutions is polluted to such an extent that even purely acade-
mic issues get highly politicised and decisicms are taken on 
the basis of expediency rather than on the merits of the 
issues. 
Teachers dish out the same lectures and the same notes 
every year in a relentless but pedandic manner. This may be 
because many teachers seem to leave the habit of serious 
reading after they have taken their degrees. Many teachers 
do not make regular use of libraries for adding and sharpening 
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their knowledge of the various disciplines. Knowledge is 
increasing in such a rapid manner that it doubles every five 
years. Unless teachers develop the habit of concentrated 
reading by intensive and extensive use of libraries* their 
knowledge will become inadequate and outmoded in a few years. 
All this only means that proper care should be taken to 
recruit young teachers with the necessary zeal and motivation 
to teachex effectively through an up-to-date knowledge of the 
subjects. The belief is quite rampant that many have Joined 
the teaching profession as a last resort because they could 
not get a placement in any other profession. Most teachers 
in the teaching profession do not opt for it as their first 
choice. Further, the teaching profession has lost its fiaawr 
glamour because the avenues of promotion are few and far apart. 
Our policy makers must accord the tompost priority for creat-
ing a suitable environment for teachers which would be condu-
sive to effective and fruitful teaching. 
To sxim up we can say schools must be considered as 
temples of learning rather than temples of earnings, without 
dedication, sincerity of pxirpose and intellectual honesty no 
substantial contribution can be made by teachers. Teachers 
can command greater respect only through effective teaching 
to their students who in turn must internalise the best values 
in the Indian cultural heritage. 
PART TWO 
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1, EDUCATION, SCHOOLS, ADMINISTRATION 
EDIOBR (Marlow). School adnlnlstratlon as decision-making. 
Prooreas of Education, 64 ,5 | 1989, December? 102-5, 
A school administrator's Job Involves declslon--«aklng 
on various matters. These Include appointment of school 
personnel, working harmoniously with others, working e f f e c -
t i v e l y with parents and others In soc iety . Improving the 
school curriculum and developing projeclent secretar ies . The 
author gives some very good guidelines for each of these 
administrative functions. 
2, -,-,-; ENVIRONMENT effect on TEACHERS 
BIR SINGH. Headmaster Vs. teachers. Educational Review, 
86, 2; 1980, February; 21-3, 
Bitterness between the headmaster and his teachers is 
as much a social as an educational Issue. It causes endless 
conflicts and frustrations In the school as well as outside. 
On the other hand, cordlnal relations have a profound Influence 
on the life and achievement of pupils. Study proves that the 
headmaster to make his teachers feel sorry for him and defend 
hlai in difficulty do their best in his absence and take his 
suggestions and criticism with a friendly smile. 
3, .,.,.,.; role in 
BRAR (Prltam Sinc^)• Human relationships in schools. Edueational 
Review, 86,6; 1980, JUne; 117-19. 
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Perhaps in the whole teaciilng and learning process* 
nothing is more important than relation^ips between teachers 
and students on the one hand* and between headmasters and 
teachers on the other. Everyone concerned with education 
should realize that no improvement in schools is possible* 
unless relationships between students and teachers* and between 
teachers and headmasters improve. The teacher should develop 
a proper and healthy attitude towards himself* his politeness* 
good manners* and animated pleasent voice go a long way in 
creating a pleasent atmosphere in the class-rocna. 
4. "•—»—#—#"•? 
SHRIVASTAVA (Ranjana)• School effectiveness in relation to 
organizational climate. Indian Educational Review. 23,2; 
1988* April; 90-93, 
Today the first and foremost objective of educational 
institutions is to build healthy society by imparting quality 
education. But they have failed in achieving the objective 
because they are faced with a variety of problems. One of the 
most important problem is the organizational climate by schools. 
The present investigation aimed to study the relationship 
between s<^ool effectiveness and organisational climate. It 
is necessary for the growth of an institution th«t the prin-
cipal and teachers should work co-operatively. 
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5 » •.^•^•^-.^•i-.j 
SRIVASTAVA (RC). Building the school climate. Joarnal of 
Indian Bctacatlon, 13,2; 1987, July; 36-9. 
Better teaching-learning depends on the better climate 
of the school which is turn depends to a large extent upon 
the headmaster's behaviour and personality. Study found 
close linkage between educational leadership and teachers* 
attitude towards their Job. The behaviotir and personality 
of the headmaster play a significant role in creating the 
climate of the sdiool, because climate is a function of the 
leadership behaviour and personality of the leader. 
6. -,-,-,-,—, DEMOCRACY 
BRAR (Pritam Sin^). Democratic Climate in Schools. 
Educational Review. 82,2; 1976, November; 201-3. 
In our own country the events of the last few years 
have shown that democracy needs to be strengthened. If we 
want to strengthen democracy, we must learn to behave d^o-
cratically. We must train young men in schools and colleges 
in the democratic way of life. One of the best ways to train 
them, is to create a democratic climate in schools. 
7. -,-,-, OBJECTIVES 
MAKKAR <SL). Need and Objectives of school organisation 
and administration. Primary Teacher. 13,1; 1988, January,17-9. 
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^valuation I s one of the most Important elements In 
the administration process. Valuat ion i s needed to assess 
the work done in the school* to assess the achievement of 
pupils , t o assessdti«eT:? change in the curriculum to provide 
guidance and to see how for the objectives of education have 
been achieved, ^ u s , evaluation i s essent ia l to run the 
school on the rig^t l i n e s and maXing the whole enterprise a 
success. 
8. - , - , - • TEACHERS 
ANADI (Cordelia C.). Effect of perceived principalis 
Readership behaviour on teacher's level of commitment, con-
formity, cooperation and participation in school organization. 
Progress of Education. 61,8; 1987, Marchi 170-82. 
The teacher's level of commitment, conformity, coopera-
tion and participation can be effected either negatively or 
positively by the leadership behaviour of his principal. 
Therefore, the quality of teacher's level of coimaitment, 
conformity, co-operation and participation can be explained 
on the basis of principal's leadership b^aviour all other 
things being equal. 
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GUPTA (Y K ) and SWAROOP (|l ). Comparative study of Personality 
factors of effective and Ineffective teachers In different 
types of schools organizational climate. Progress of Education. 
55«11; 1981« June; 300-302. 
This brief report of a study will serve to stimulate 
thinking of research-minded teachers. It seems that persona-
lity factors of teachers vary significantly with different 
situations. This research field Is worth exploring further. 
10. -,-,-,-
RAJAIAH (B), School organization and teachers. Educational 
Review, 86«4; 1980, April; 63-4. 
School organization Is an Important base In the educa-
tional system. It poses some specific problems. Svery occupa-
tion entails some stresses and strains. Teaching requires 
certain i^yslcal and psychological stresses. The occupational 
stress arises due to the role of emblgulty, role conflict and 
work load. Responsibility without freedom creates, occupational 
stress. Psychological stresses arise due to Job dissatisfac-
tion. The teacher satisfaction depends on the students. 
11. -,-,-,-
RAJAIAH (B). School organisation - teachers partlclpatlonj 
some problems. Progress of Education. 55,5; 1980, December s 
140-42. 
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By showing the relation of the teachers with the head. 
With their colleagues and with the students, the author has 
tried to suggest corrections In them and presents suggestions 
to solve the problems of Improving standards of education. In 
general. 
12. -,-,a2d NATIONAL INTEGRATION 
PATTNAIK (sarat Kumar). Role of School to foster national 
Integration. Primary Teacher. 13,3; 1988, July; 16-21. 
Schools can achieve miracles In unifying the emotionally 
dlstrubed minds of people. They can succeed In their endeavour 
to Integrate the young generation and throu^ them the Nation. 
The curriculum need to be stream-lined In that direction and 
the authorities must formulate necessary guidelines to make 
the teaching In schools purposeful, systematic, effective and 
rational so as to promote national and emotional Integration 
thereby facilitating the emergence of a new, yoxing and strong 
India much to liking of our young and enthusiastic Prime 
Minister In his attempt to drive the country into the Twenty-
first country. 
13 . -,-,BOOK BANKS, SCHEMES, MADiiYA PRADESH 
BIR SINGH, Book bank sch&ne of M.P. EducatlCTatal Review, 
88 ,10; 1982, October, 165-7 . 
The Madhya Pradesh Education Department Introduced i t s 
book bank scheme i n primary and middle schools of the s t a t e 
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during the academic session 1975-76. The schene was Intro-
duced only to promote universalIzatIon of elementary education 
In the state. The objectives of the study are the finding 
of the Impact of scheme on the attendance of studwits and on 
other aspects, the difficulties faced In the Implementation 
of the s<di«ne« the defects of the scheme and how they could 
be removed. 
14. -«.«CHILORBI« BACKWARDNESS, CAUSES 
SHAHSUDDIM. Causes of general backwardness among school 
children. Primary Teacher. 11,3| 1986, July; 9-12. 
In fact, the educational causes of general backward-
ness In our students are not evils In themselves. They are 
like headache and temperature, S3^ ptc»is of diseases rooted 
elsewhere and It Is only when the basic weakness of the educa-
tional system such as poor quality of teachers, poor equipment. 
Inefficient methods of teaching and defective system of 
examination are eliminated, that the above evils may be made 
to disappear and ways and means found out to identify backward 
children with a view to making Improvement In them. 
15. -,-,-, effect of SOCIAL FACTORS 
SIDDIC^I (A Q ). Factors affectlvlng acad^nlc achievement 
of school children. Journal of Educatlqi fc Psychology, 
41,3; 1983, October, 126-32. 
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The author has studied some of the factors like mother 
acceptance, father acceptance, mother concentration, father 
concentration, father and mother avoidance etc, affecting the 
academic achievement of school children. It is concluded 
that various psychological factors discussed in the paper 
are responsible for good and poor academic performance, ^ere-
fore the academic performance is not the result of intelli-
gence only, and parents should be advised that apart from 
intelligence, if healthy environment and adequate attention is 
provided, child can perform better in school. 
16, -,-,-,RURAL effect of DRAMATIZE METHOD 
RANDHAVA (Ajit) and GREWAL (Rajinder), Imparting nutrition 
education to rural school children « Impact of the dramatiza-
tion method. Indian Educational Review, 20,2; 1985, April; 1-8. 
Dramatization is one of the methods that make a special 
appeal to children as it reproduces reality in life. Children 
can learn better throuc^ this method because they like playing 
and watching dramas. The present study was conducted in two 
of the Government primary schools of Jagraon block. Twenty 
students were taken as participants and sixty students as 
audience. The difference between the pre-test and post-test 
indicated the gain in knowledge, and the difference between 
the pre-test and the retention test after fifteen days indica-
ted retention of the knowledge gained. There was a significant 
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difference in the gain and retention of knowledge of the 
audience and participants. 
17. -,-, CURRICUUJM 
GOPALAKRISHNAN (Chitra). Goals of curriculum in schools 
Education Qaarterly. 34,3; 1982, July; 20-22, 
In a secularly govejmed country like India it has been 
an uf^ill task to comprcxnise between the free play of the 
diverse religious and other forces and the need for standardisa-
tion in framing curriculam. The present study provide ceirtain 
suggestions about the modification in school curricula through 
which we can find relief from religious clashes and sometimes 
when different groups clash even in the sane religions denomi-
nation. 
18. -,-,-
RAMAMURTHY (M Sree). Task for schools. Education Quarterly 
32,4; 1980, October; 8-9. 
In our schools ;curricul\am structure - need for a 
change. If we examine our curricula, we find our main objec-
tives of teaching become just "to teach skills for making good 
citizens." But in our curricula students personal aspect 
should be respected. His personal culture be protected and 
so on. Our schools must develop educational progranraes that 
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would promote the developmoit of personal competence and 
efflcancy. Schools also provide an active and responsive 
enviroximent for nurturing intelligence. These curricular 
changes enable the new generation to meet the forth-coming 
challenges and keeppace with their counterparts of the world, 
19, -,-,-, MATHEMATICS and CHEMISTRY J^Q^ BIOLOGY and 
GEOGRAPHY in relation to LEARNING, PHYSICS. 
KRISHNAN (K). Assessment of mathematics, chemistry, b io logy 
and geography programmes in terms of phys ics l earn ing . School 
Sc ience , 2 6 , 1 ; 1988, March; 4 3 - 8 , 
I t i s we l l known fac t that the p r o v i s i o n of t each ing 
d i f f e r e n t s u b j e c t s a t primary and secondary l e v e l s i s aimed at 
enabl ing the learner get i n t o any type of h igher education as 
that of academic, voca t iona l e t c . Even wi th in the secondary 
school s tage i t i s expected t h a t the l earn ing of a p a r t i c u l a r 
stibject w i l l be h i ^ l y dependent upon the l earn ing of o ther 
subjec t s s i n c e the school s u b j e c t s are a l l h i g h l y i n t e r l i n k e d 
in nature . I t i s i n t h i s context tha t a sys temat ic a s s e s s -
ment of the d i f f e r e n t s u b j e c t s in terras of t h e fu l f i lment of 
p r e - r e q u i s i t e s for the l earn ing of phys ics a t var ious s t a g e s 
i n aimed at in t h e present study, 
20. - , - , - , REFORM 
KRISHNAN (K). Deschoding through c u r r i c u l a r reforms. 
Educational Review, 4 4 , 7 , 1988, September; 145-6 . 
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A significant drawback noticed in the school curricula 
in our country is that they are too rigid to provide for 
meaningful experiences outside the classroom. It necessitates 
that any new curriculum should be conceived in terms of both 
formal and non-formal component. The success of any curricular 
implementation depends to a very great extent on the type of 
administration in force and training of teachers. 
21. -,-, DELHI comparision of 
JAI PRAKASH, Comparative study of personal preferences, self 
concept and performance of SOS children's village of India 
and other children of Delhi schools. Indian Educational Review 
18,2, 1983, April; 125-33. 
Mere literacy is not the end of education, nor even 
beginning. It is only one of the means whereby men and women 
can be educated. The efforts of education is to remake indivi-
duals* to shape human being. The study will prove useful to 
the teachers in helping children to develop happy wholesome 
young personalities with a healthy outlook towards life. The 
study is also in relation to the teaching process and extremely 
important in fulfilling the aims of modern education. 
22. -,-, DEVELOPMENT ANDAMAN-NICOBAR, 1951-79. 
AVTAR SINGH, Education in the Andaman and Nicobar Island 
(1951-79) - Elementary and Secondary levels. Education 
Quarterly, 33,1; 1981, January; 26-30. 
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Mainly due to geographical and historical reasons the 
entire group of islands is backward when compared with other 
parts of the country. In spite of sincere efforts on the 
part of the Governments the desired success could not be 
achieved in the field of basic education in Andaman and 
Nicobar Islands. The main reason for this is the lack of 
basic trained teachers« and lack of proper facilities of 
equipment, craft materials etc. The appointment of a large 
number of trained teachers, both male and female, and a good 
teacher-taught ratio in these schools are indicative of gradual 
and continuous progress of secondary education in these island. 
The increased enrolment indicates that people have, by and large, 
ai^reciated the need and importance of secondary education. 
23, -,-,- effect of FACTORS 
SHARMA (AK) . School enrolement rate, fertility eind develop-
ment. Indian Educational Review. 22,1; 1987, January; 1-9. 
The level of literacy and particularly of education in 
India is very low. The dependent variable in the analysis 
presented in this paper is the school enrolment rate, computed 
as the per cent of children attending school, considered 
separately for the age groups of 5-9 and 10-14 years, and males 
and females. The independent variable and fertility and deve-
lopment is statistically significant for all the age and sex-
groups. It implies that reduction in fertility, or improvement 
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in the development level is more effective in improving the 
school enrolenent rates* 
24, -,-,-* SCIENCES, 1757-1947 
SHARMA (HL). School Science education in India during 
British period. School Science/ 26,1; 1988; March; 33-4. 
IXiring the British period, one can find vacillations, 
uncertainty and aimless compromise both in making the school 
science policy and in its execution. Decision recommendations 
once made were countermanded a few years later. Policy lines 
were so ambiguous as to leave a latitude for local interpre-
tations obstructing introduction of science education for the 
masses, on one pretext or the other. The main problem for 
the introdoction of science in sdiool education system had 
been a lack of clearcut, consistent and effective science 
education policy both in its making as well as in its implemen-
tation, for the great majority of our schools. 
25. -,-,-,-, 1947-77 
SHARMA (HL). Develo{»ient of school science education in India 
from 1947 to 1977i A critical study. Indian Educational Review 
21,2, 1986, April; 78-81. 
School science education in India presents a diversity 
of problems-and issues. School science education Is multi-
dimensitoal. It depends on a large number of factors which 
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interact with one another. In this study the development of 
school science education policy specifie&lly for class I - VIII 
during the period 1947-77 has been critically reviewed, 
especially with reference to the efforts made at the national 
level in the area of school science carriculum policy. 
26. -,-, DISCIPLINE 
MAKKAR (SL). School discipline, journal of Indian Education. 
14,1; 1988; May; 43-8. 
Discipline is an essential condition of successful 
life. An indisciplined person can neither make effective 
contribution to the completion of any sdieme nor develop moral 
value of life. Discipline in school is needed for the follow, 
ing reasons. (1) To strengthen the conscience; (2) Development 
of personality; (3) Effective utilization of the potentiali-
ties; (4) Elimination of causes of conflicts; (5) Ess«itial 
for teacher; (6) Essential for good administration; (7) Require-
ment of society. It generates virtues which give essence to 
society and strengthen the nation. 
27. -,- effect on STUDENTS 
SEN GSUPTA (KU Jayanty) and VEERARAGHAVAN (V) . Performance of 
students as related to typed of school, achievement motivation 
and intelligence. A comparative study. Indian Educational 
Review, 21,3,1986; July; 21.9. 
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In the present study the overall scores on the four 
aspects together of the students have been considered in 
terms of the type of school* achievement motivation and inte-
lligence, A sample of 120 students* 40 each from three 
different types of schools, viz« Public School* Central school 
and Government school* was chosen randomly from Class X and 
the students were administered the Pupil Development BvoJuation 
scale* Acdiievement Motivation Scale and progressive Matrices• 
28* -*-* E7ALUATZ0II LBARHZNG role of TEACHSRS, SCISieU 
and MJOHS* 
28* RAO (K«SCroiiJO* Influence of continuous evaluation on 
learning in school. Indite »dacatiopal Review, 22«ly 1987* 
January* 50-55* 
Hie specific objectives of the present study were to 
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investigate the reinfoi^g effect of teacher comments and 
letter grades on the learning of school ^ildren in sicnece 
and mathematics with a continuous evaluation and feedback 
model. The hypotheses stated* the findings of the study is 
baaed <1) Differences due to treatment} (2) Differamftes due 
to kind of school; (3) Differences due to likes and dislikes; 
(4) Differences due to family variables. It appears that 
learning of Science and mathesmtics is not confined to any one 
factor like knowledge* application or evaluation. It is a 
combination of many factors of which we can test only few of 
thai. 
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•«.«.^ PROBLBMS 
29* CHADRASZA (O). Issues and problems of school edacatlon, 
Baacatiop in Asia, 8,1; 1988, January - March; 21-7. 
School edacatlon has been neglected in free India 
and inspite of unprecedented expansion adequate funds were 
not provided. In all our educational planning prior to 1986 
no attention was given to early childhood care and education; 
inspite of sporadic efforts only 10 per cent of the cdiild 
population in 0-6 age group in the country receives all the 
essential services for their proper dervelopment. Elementary 
education and the national* prograane of operation Black Board 
is a boon to school education* It is a massive prograsme for 
school improvement, secondary and higher secondary education 
need a good component of vocational education so that they 
may enter the world of work. 
30. vncRAM SINGH. Some neglected aspects in school. Education 
Quarterly, 39, 2; 1987, Spring, 31-3. 
There was a time when simple living and hig^ thinking 
was the motto of life, with the recent advances in science 
and technology education has become subservient to examination 
and eoployment. Keeping the present school conditions in view 
the major problems in this national endeavour are shortage of 
competent teachers, paucity of qualitative reading materials. 
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lack of aotivatlon among students which may lead to delinqaency* 
voluntary efforts* finances and a general lack of understand, 
ing of the importance of %#ork and vocational education have 
been discussed in the present article. 
.,-,.«.« RURAL and TRIBAL 
31 • RAVIHDRANATH (MN) Problems of rural and tribal schools. 
Bdttcatiopal Review. 38«82« 1982« August-S^tember 131-2. 
The inhabitants of rural and tribal areas usually do 
not know that education is of a primordial necessity for 
dea»cratic way of living. In such a situation it will be 
really a great problem for the rural and tribal schools to 
attract and retain children for a longer l^ eriod. Some parents 
in villages and tribal areas may not be willing to scaid their 
dau^ters to co-education schools at higher primary stages. 
If women teachers are appointed some parents may feel the sense 
of security to sent their dau^ters to schools. 
.«., GUIDAHCB 
32. JASI (KCS). Guidance needs in schools. Educational 
Trends. 15«l-2y 1980« January-July; 187-83-. 
Looking at the needs of the pupils in the Schools* 
guidance programmes should be an integral part of the total 
school programme. Guidance programme has three main functions 
to perform* which are concerned* in one way or another with 
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the total dorelopment of child and ara closely linked with one 
another. They aret 1. Educational* 2. Vocational and 3. 
Personal. The head of the institutions should take care of 
this position and should involve all the staff meabers in the 
process* 
-«.« LEARHZNG role Of MEDIA 
33. UMMED SINGH. Effectiveness of media with reference to 
Classroon ethos. Indian Educational Review, 22« 1; 1987« 
January; 74-80. 
The classroom climate refers to the atmosphere in the 
class that effects how well a student learns. Media could 
play an important role in creating a certain classroom ethos. 
A teaching medium may appear to be successful by most measures, 
but still may produce undesirable and harmful side effects. 
The major objectives of the study are - to know the effect 
of programme learning material, to compare the ideal with the 
'actual* classroom ethos of a group after receiving instruction 
through - (i) PLMin book format, (ii) PLM in tape.slide 
format, and (iii) Teacher in traditional way. 
-,->,-, use of AIDS 
34. SAHDHU (NS) and Adarsh Bala. Relative use of non-projected 
visual aids at the school level. Journal of Indian Education. 
6,17 1980, May; 44-7. 
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with the advanc«ient of educational technology* various 
forms of non-projected and projected aids are being used to 
acconplish teaching-learning process. The present stxady was« 
therefore* undertaken to have an account of the various teaching-
aids being used in our schools. Working Models* posters* 
printed material and flannel-boards were found available with 
a low percentage of the respondents resulting in their low 
usage. The use of non-projected aids was foundto be effective 
in focusing the attention* and for creating more interest and 
participation on the part of students. 
35. TORSTEN HUSEN* Can teaching aids replace the teacher? 
Teacher Today. 24*4** 1982; April 1-9. 
The use of technical aids in industry has not turned 
people into slaves of maoMne^. On the contrary* these aids 
have increasingly assumed the unskilled and semi-skilled tasks 
that have degraded human labour. In consequence* the remaining 
inputs of human effort have increasingly become highly skilled. 
Co that extent the aids have not replaced manpower but have 
liberated it* the better to provide scope for the more genuine 
and central tasks of the teaching profession. 
-*-* MOTIVATION* role of TBACHERS 
36. fiHASIH (MP) * School motivation < Theoritical and practical 
approaches. Journal of Indian Bducatiop. 14* 2y 1988* July; 13-7. 
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Pupils* perceptlcms and acceptance of school goals 
are a central concern in school motlTatlta. Hnch of the 
teacher's effectiveness depends on his ability to clarify 
these goals to the pupils and individualize then with pupils* 
needs school Motivation will be easier for the teacher if he 
takes note of pupil differences in native «idownient« personal 
experiences and cultural pressures, school motivation refers 
to how one will approa^ his school work. 
.«.« PHYSICAL EDUCATION and SPORTS 
37. AOYAJIT SINGH, Physical education and sports .prograEtndng 
in Schools. Journal of Indian Bdncation. 8-1; 1982« May; 56-60. 
Physical education is that integral part of total 
education which contributes to the development of the individual 
throu^ the medium of physical activity. Throu^ a well-
directed physical education programme. Young people develop 
skills for the leisure time, engage in activities condusive 
to healthy living, develop socially and conttibute to their 
physical and mental health. Children in the lower primary 
classes need vigorous large muscles activity. As children 
advance towards upper primary level, they develop an increasing 
number of fivie and more manipulative skills. The physical 
edhicati<m programme in the middle school is based on children's 
growth «id development - characteristics and the physical 
activities that meet their needs at these particular stages 
of development. 
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-«.« PRIMARY 
38. MADUSMESZ (Sbele). Primary School systM. Bdaeatlop la 
Asia. 8«2; 1988« April-June/ 44-8. 
primary schools wera the earllast educational lnstltutl<M)8 
established by our colonial mentors. They did not first set up 
secondary schools or universities or even nurs&ry schools. They 
set up first primary schools because that level was and Is the 
universal foundation In public education. This paper attempts 
to analyse the features of primary education as presented In 
the National Policy on Education. It also discusses some Issues 
associated with achieving the objectives of education at that 
level. Issues examined Include. Teachers their education/ the 
role of parents* and the community In providing adequate learn-
ing environment; the role of government. 
.«.,.« ASSAM 
39. BARXHAKUR (SC). Elementary education in Assam, Educational 
Review. 92*8i 1986, August* 126-7. 
The , :education is the only medium for a 'total change 
in the society as observed by the present government of the 
state. It proposes to implement the constitutional require-
ments in respect of education such as compulsory and free 
education to the children of age-group of 6-14. The elementary 
education will be given top-priority in the state's education 
51 
The main ain of this new 8ch«Be is tSk to provide an L.P. 
school in each village of Assam, 
.,.,., CURRICULUM 
40. BAMA (MS)« Curriculum - based realization of educational 
aims in Zndiat With special reference to primary education. 
Education Qaarterlv. 38«1; 1986» Spring; 16-20« 
In this article an attempt has been made to examine 
critically the basic purposes which should guide the development 
of primary education and how these purposes could be achieved 
through ctirriculura objectives of education at the primary stage 
are •> (1) To provide mastery over basic tools of learning -
reading, writing, arithmetic. (2) To incCtlcate a scientific 
and experimental attitude; (3) To create sense of dignity for, 
labour; (4) To prepare draocratic living; (5) To develop spirit 
of self-reliance and, (6) To inculcate social, moral and 
spiritual values. The objectives listed above are to be 
achieved through curricxilum. 
.,.,-,., SCIENCES 
41. BDI(%R (Marlow)• Trends in elementary school science 
School Science. 24-3; 1986« September, 1-12• 
A variety of interesting, purposeful, and meaningful 
learning experiences need to be provided for elementary school 
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pupils in the science curriculum. Teachers* principals and 
supervisors must give careful considerations to scope and 
sequence in determining relevant units of study in elementary 
school science* 
•,-,-,-,-, CRISSJT'. 
42« DAS (T) • Reaction of pupils to the primary school science 
curriculum, Bducation in Asia, 6«l7 1986, January-Mareh« 31*3, 
The pupils give the real state of affairs of Science 
Educati<»i in Orissa# Enou^ attention and care are not yet 
paid to improve the status of science Education in the state. 
Doing a lot of paper works and preparing the int«ided curriculum 
in black and white form have not enriched the concept and 
function of science in the elementary jBtage in Orissa, Science 
does not enjoy a respectable position in the elementary curri-
culum like the Mother Tongue a^d Mathematics, 
43, MONATY (Sunil Behari) , Position of Science education in 
the primary schools of Orissa.School Science, 20,3; 1982, 
September, 31-7, 
The objectives of the present study are to find out the 
reaction of teachers towards the science curriculum and to make 
a critical analysis of the curriculum throu^ participant 
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observation and review of literature. This study also standar-
dise and an achievement test in science £or class V level. 
-,-,-,-,•, role of TEACHERS, DELHI 
44. SHARMA (HL). Primary School teachers* iinderstanding of 
the science curriculum of the Unesco-Unicef assisted schsne 
in Delhi t An investigation. Indian Education Review. 12«3y 
1977, JUly» 65-70. 
The study was undertaken with a view to finding out the 
reactions and suggestions of the science teachers regarding 
science curriculum, content, teaching pxrocesses, instructional 
materials, equipment^ evaluation scheme, suitable materials 
for teachers and for Classes I and II. The study deals exten-
sively with the history of Unesco-Unicef projects* phasing^ 
approach, curriculum, new trends in teaching of science and 
research work done so far in this field. The study suggested 
for improving the quality of teaching science at the primary 
level. 
.,.,., DEVELOPMBIT 
45, CHAURASIA (O) and RAMAYANPRASAD. Universalization of 
elementary education. Education In Asia. 4,1; 1984, January-
March, 9-12. 
Universalisation of elementary education for the children 
of age-group 6-14 has been included in the Sixth Five Year Plan 
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as an essential component of the Minimum Need Programme. Accord-
ing to the target laid down In the Sixth Five Year Plan docu-
ment 100% enrolement of all the children In the age-group 6-14 
Is to be achieved by 1990. There are 9 states In the country 
whl<2h at present are lagging behind In this respect. There 
are still 31% of the children In the age-group 6-11 and 67% 
In 11-14 who have to be brought within the total of educational 
system. 
46. DHARMARAJAN (C). Universalisation of elementary Education 
A dream? Iducatlonal Review. 92,7? 1986, July; 1056. 
Hie very reason for the failure of cfMnpulsory primary 
education is that school-going habit has not been created in 
the early age. Motivation of parents is necessary if the 
intoition is not to allow, the children to be withdrawn from 
schools. Measures are necessary to prevent dropouts due to 
economic reasons. It is also necessary to study how to trans-
form the educaticm scoae to benefit the girl-child. 
47. GAR6 (VP) . Unlversallsatlon of elementary education in 
Indies Past ecperience, future strategies. Education Quarterly. 
36,2; 1984; April; 1-9. 
Ihe paper discusses obligation of the Articles 45 and 
46 of Indian Constitution under which there is direction to 
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the state of providing free and compulsory primary education 
to the children of age group &-14, The paper examines impli-
cations of this constitutional obligation and progress so far 
achieved against this liability and gaps between achievement 
and expectations. Ihese gaps have been discussed with a parti-
cular reference to nine-educationally baclcward states. An 
attempt has also been made for developing a policy frame of 
future strategies which could serve as a guide in achieving 
the goal of universalization of elementary education. 
48. KUHARAN (chitra). New Kra in elementary education. 
Education in Asia. 8,3; 1988, July-September? 87-9. 
May 6, 1986 opened a new chapter in the annals of 
elementary education in India with the approval of 1986 
National Policy on Education by otir parliament. The most pre-
stigious proclamation of national policy is OPERATION BLACK 
BOARD for strengthening the facilities of 6 la)chs elementary 
schools in India. Government of India in August 1986 proclaims 
sixteen minimum essential facilities for promoting learning 
and teaching. :%i^CSRT published several thousand attractive 
posters on OP-BB and distributed them to teachers in selected 
districts. 
49. MISHRA (Brundaban Ch )• Universal primary education and 
operation blackboard. Primary Teacher. 13,2; 1988, J^ril; 8-10. 
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Stranuous efforts have baen made for tha past few decades 
to achieve the target of hundred per cent literacy. It is yet 
to be realized. The constitution 4 framers were hopeful of 
achieving the cherish-€i^ goal by 1960 but due to sone bottle-
necks the target date of 1960 was revised to 1970« then to 
1976« again to 1984, then 1990 and now to 1995. Ihe picture 
of literary is still disnal. 
50. MOHANTY (Sunil Bchari)• Universalisation of elementary 
education. Education Quarterly, 35,2; 1983, Apri; 24-32. 
Universalisation of elementary education is a must for 
the development of a nation. But there are various problems 
in the way of universalisation of elementary education such 
as - inadequacy of financial provieicm, poverty of masses, lack 
of interest among parents for education ineffective educational 
administrative and supervisory oiachinary and language j^ roblem. 
For this the state should take-up measures like provisi<m of 
mid-day meal scheme, provision of free dress, reading and 
writing materials for poor children etc, Tamilnadu state has 
provided the lead, which has been followed by Andhra Pradesh. 
Other states should follow the same, 
51, PRIMARY TAROBT, Statesman, 1986, February 7; 66. 
Perhaps because of the critism that its plans for model 
schools were elitist, and that its document on education policy 
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did not set the rl^t priorities, the centre now appears to be 
toying with the idea of inqproving conditions at the primary 
level. Its concern is understandable for 25 years after the 
first deadline for introducing free and coapalsory primary 
education for all children was announced, the situation rm»ins 
slmost as dismal as at the time of independence. The enrolment 
percentage of children aged between 6 and 11 may have raisen 
but the drop-oat rate remains alarm school before Class V, 
52* RAO (K Sudha)• Linkages 4 Ooordination in achieving 
universal elementary education. Education In Asia. 6,2; 1986, 
January-March/ 16-20. 
Universalisation of education has been the slogan of the 
education ministry since independence. We have set the targets 
several times without achieving the goal. The main reason 
bdiind the failure of various programmes inspite of all its 
good intentions is the lacX of cooperation and coordination 
between various departraoits. To develop linkage in VEB, it 
is essential to coordinate at the planning and implementation 
stages. Coordination Ccnmittees could be established at National 
State, District, Block and Village levels. 
53. RAO (K Sudha). Quality and its role in universalizing 
elementary education. Bducation Quarterly. 37,If 1985, Spring; 
27-31. 
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Quality of students is deterndned by ths competencies 
dev^ eloped during the elementary education In various fields* 
Teacher is the key person in developing these competencies 
in childrtn. The present paper ..give emi^asls that the teacher 
should give priority to quality of education rather 
/than the examination* The teachers should be made aware of 
any new prograames introduced and their role in making it 
successful. He should motivate the child and his parents to 
sent the child to school regularly. 
-,.«-, ECONOMIC FACTORS 
54* NAGARAJU (CS). Primary education in the seventies> An 
analysis. Indian Educational Review^ 21,1; 1986, January,129-31• 
The universalisation of primary education is getting 
delayed as a result of inadequate funds made available to 
schools. This has become a convenient reason to explain the 
stagnation in the rate of growth of en-krolments and other 
characteristics of the primary school system. The main objec-
tives of the study are to compare enrolment growth rates, 
expenditure growth rates and to calculate and compare the per 
pupil expenditure during the Fourth and Fifth Plan. Since 
the purpose of this study is to help the govemment to review 
its Investment policy in education industry. 
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-#-,-« effect of SOCIAL FACTORS 
55. PUSHPA (H)• Impact of Social deprivation on cognitive 
styles of primary school children. Indian Edacational Review. 
16, 3; 1981, July ; 75-9. 
The child's environement which includes family, school 
and social class influence the child's level of development. 
Due to socio-cultural deprivation, vast numbers of children 
and youth fail to develop normally which result in poor school 
performance. The objectives of the present studbj^  are to aecer-
tain cognitive styles of primary school children and to find 
the impact of social deprivation on cognitive styles and abi-
lities of primary school children. The findings of the study 
are that social d^rivatlta has no significant influence on 
cognitive styles of primary school children but on cognitive 
abilities. 
.,.«., GUIDANCE 
56« KALIA (ASHOK K). Guidance services at primary school 
levels some suggestions. Educational Review. 92, 1; 1986 
January; 5-6* 
The primary school children, need the guidance services 
for reaching the goals of the school. The broad goals of all-
round development of the child:., recognition of individual 
differences and development of integrated society, can not be 
achieved unless the parents, the members of the society and 
guidance specialists Join hands together for this purpose. 
GO 
.,-«.« HEALTH 
57* PBAHLLADA (im) • Toning up primary school health pro-
grsarae. Primary Teacher^ 11#3; 1986« Julyy 13-5, 
One of the significant contributions the school can 
make to a child isto pronote his present health and send 
him out with proper habits and attitudes for protecting and 
mainting that health for the rest of his life. No doubt 
this is a very big task and challenge* but is well within the 
ability and responsibility of the schools to do just that. 
-,-,-, in relation to SBCCJMDART 
58. DUTTA (satyabrata). Priority to elementary educaticm 
vital need. Hindustan Times. 63«10; 1986 January 10; 21c. 
The demand fbr hi^r priority t&^ufiiversal elementary 
education within the shortest possible time frame is quite 
reasonable and understandable. Secondary education should be 
linked with the primary in such a manner that children of all 
sections get the opportunity to go in for vocational and 
higher education. If it is delinked, the whole purpose will 
be lost. In: . fact, primary education at the elementary 
level should be such as to encourage them for further study 
instead of dropping out in between. 
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-«-,PRIMARY« JAMMU ^ Q ^ KASHMIR 
59« MAHMCX>D AHMAD iOIAII. Elementary e<aacation In Jareau and 
Kashmir t A Review. Edacational Review* 93,10; 1987« October 
167-70. 
In literacy, Janma & Kashmir is far b^ind the national 
level. Literacy rate for both sexes as per census report 1981 
of Jamnni & Kashmir is 26.77 (males 36.39, females 15.98). The 
syllabus in schools is not relevant to the students* needs and 
environment. Absence of social service programmes has made 
the pupils b^ave in an indifferent manner in the society. Due 
to lack of moral and ethical content in the curriculum, ^ e 
social and pyshological development of the students remains 
under developed. 
-,.,., LEARNINO effect of SCHOOLS, TYPES 
60. MOSES (S) and MAYURI (K). Effect of schooling on learning 
abilities and academic achievement of primary school diildren 
Indian gducational Review. 19,1; 1984, Januaary; 120-25. 
This study aims at finding out whether the school system 
has an influence on the learning abilities and academic achieve-
ment of yoxing children. Vihen compared to schools with poor 
oivironmentAl facilities, inappropriate and inadequate instruc-
tional procedures, schools with better facilities impart know-
ledge in a better way. Study has amply demonstrated that the 
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schooling pattern did not contribute to their learning abili-
ties and academic achievement* The individual differences in 
the learning abilities were found to contribute to the academic 
a^ievement as there was a significant association between the 
two. However* the type of schooling appears to facilitate the 
children in their disposition towards attending the schools* 
-,-,-, OBJECTIVES 
61* KAR (Karabi). Importance and need of primary educaticm St 
free India. Educational Review* 95,2; 1989, Febfuaryi 39* 
The new policy of education (1986) has given a good 
deal of importance to Early childhood care and Education* Early 
^ild care and Education is an important support programe for 
primary educaticm. It emphasises two main aspectst- (1) Universal 
enrolment and retjition of children up to 14 years of age; 
(2) A substantial improvement in the quality of educati<m* 
.^.,., PROBLEMS 
62* ADINARAYANA (K). Problems of primary education* Educational 
Review* 84«6/ 1978; June; 101-4* 
In the entire educational system* primary education is 
the base* It not only helps in the development of the p>erso-
nality of the child* but also determines his future* There are 
many problems in the development of primary education* such as 
huge wastage and stagnation* lack of suitable facilities* 
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ineffective curriculxun etc. Teacher cannot alone solve all 
the problems. He requires attention from all sections of 
society. The teacher is likely to evade his work in the absence 
of necessary encouragement fron the government and public. 
63. AGRAHAL (RN). Systems approach in el«a«ntary education. 
Primary Tead>er. 11-1i 1986* January; 7-10. 
Educational systems analysis is concerned with approach-
ing educational problems in a holistic way. Syst^ns approach 
develops competencies in prospective teachers to deal with the 
educational problems with full confidence and intelligence. 
The budget of education is increasing even then %«e have not 
hmma able to provide education to all children of school-going 
age and deliver the desired goals. 
64. CHATTERJEB (BB). Pattern of school achievement in primary 
grades. Indian Educational Review^ 12«2; 1977, April; 29-67. 
The major thrust of the present study was towards eluci-
dating the nature and extent of relationships between certain 
independent variables which pertain to the school and homeland 
the dependent variables of school achievement and cognitive 
development of children of primary grade. The universe for 
this study consisted of school going children of the entire 
varanasl district who belonged to the age range of 5V2 to 11 
years, and were studying in Grade I, Grade II and Grade V. 
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.^-.PRIMARY, PUNJAB, RURAL 
65, KULDIP KAURs Compulsory primary education In rural punjab 
Edacatiopal Revlgw, 94,11> 1988, Noveoaber; 181-3« 
The condition of primary schools Is not satisfactory 
In almost all the rural areas of Punjab* The survey Indicated 
that more than 509C of the primary schools lacks a permanent 
building and 30X schools are without any building and for 5 
classes there Is only one room, "Hie school staff have no funds* 
there Is no support either from education department or from 
village people. Teachers are not morally bound to their 
assigned work. To achieve the target of compulsory primary 
education* the Government must draw up a system for the growth 
inflow of supplies and outflow of disposals. 
.« SCHOOLS* PRIHARY* AAJASTHAN. 
66. PREEK (M). Survey of the primary schools of Tonk Phatak 
(Jalptar) area. Educational Review. 91*7; 1985* July; 116-9. 
Rajasthan stands second in land area* but in literacy 
it is at the second place from the bottom only 62.35% children 
could get primary education in the age group of 6 to 11. The 
objectives of the study are to collect the information about 
the standard of the classes* various facilities like building* 
play ground and library. To find out the strength of the 
students studying in these schools and to find out the informa-
tion related to qualification, salary and other facilities of 
the employees working in Tonk Phatak area. 
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.«-«., RSADZNG 
67. SUBRAHMANYAM (s) . Reading achleveaent of primary school 
children. Indian Educational Rgyiew. 21,4; 1986, October} 
43-56. 
Reading provides us the power of thinking which is so 
essential in carrying out our daily activities. It helps .the 
person in acquiring clear understandings, in developing rational 
attitudes and in reaching sound conclusion. The SMCceas of a 
student in the school is largely dependent on the extent to 
which his reading skills have been developed. The present 
investigation is designed to examine the relative influences 
of the major categories of variables on the reading achievement 
of children at the primary school level so that anyone of then 
can be supplonented to achieve better results in improving 
their reading skills. While selecting the sample, due considera-
tion was given to sex, location, and type of school. 
-,-,-, role of EDUCATION-POLICY, 1986. 
68. INDIA,MINISTRY OF HUMAN RESOURCE DEVELOPMENT. National 
Policy of education, 1986 - Eleoientary education. Education 
In Asia. 6,4; 1986^ October-Deceoiber; 119-28. 
NPE gives an unqualified priority to universalisation 
of elementary education. The thrust of elementary education 
emphasises (i) Universal oirolment and universal retention of 
children up to 14 years of age, and (ii) a substantial improve-
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ment In the quality of •ducation. The measures proposed to 
i^rovement in quality of elementary education include reform 
of the content and process of educati^). Improvement in school 
buildings and other facilities, provision of additional teachers 
and the comprehensive programme of teacher education. In addi-
tion to USE, MPS also envisages a common school structure 
throughcut the countiry. 
-,-,-, TEACHERS 
69. PRAMILA PRASAD and BHUSHAN (LI). Teacher's role conflict 
inventory. Int Seventy Fifth Session of the Indian Science 
Congress (Pune) (1988)• 
The paper reports about the development and standardize-
tion of an inventory to measure degree of role conflict for 
school teachers. On the basis of analysis of some available 
tools of role conflict and discussion %fith senior teachers, 
teacher's roles in the three life situations wsre enlisted. 
70. SINHA (LS). Teacher absenteeism in primary schools. Primary 
Teacher. 11,2> 1986, April; 24-7. 
The desirability of evolving a new education policy has 
rightly been emph«sised and perhaps at a veiry opportune moment. 
The educational standards throuc^out the country are at a low 
ebb and it is high time that the stodc.taking should be done so 
that a Hational endeavour may be made to remedy the situation. 
6? 
. , - « . , . , CLASS ROOMS, ENVIRONMENT. 
71. PILLAI (JK), Affective tone in the primary c la s s room. 
Indian Educational Review. 16 ,3; 1981, July; 35-43. 
The tone of the c lass r e f l e c t s the kind of b^aviour 
teacher exhibi ts in the classroom. For a healthy atmosphere 
which contributes towards the acquisit ion of pos i t ive fee l ings 
the tone of classroom should be neither too r ig id nor too per-
missive but human and caring. In t h i s study an af fect ive 
interaction of teachers %irith studoits in primary schools was 
takwi up by the Education Departmeait of Modurai Kamaraj 
University. The findings of the study are urban school teachers 
have higher af fect ive interact ion, then the rual teachers and 
privately managed teachers exchibit more pos i t ive bdiaviour than 
those managed by loca l authori t ies . 
-,-,-,-, FACILITIES 
72. BHANOT (SN). Progress of Operation blackboard. Education 
in Asia. 8,3;1988, July-September; 95-7. 
we require good school plants and teaching aids along 
with the trained good teachers for imparting good and effective 
education. Due to new education policy, programme of action 
document declared, the purpose of operation. Black Board is to 
ensure provision of minimum essential facilities in primary 
schools - material facilities as well as learning equipment. 
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use of word operation implies that there is an urgency in this 
progrwime, that goals are clear and well defined, and the 
Government and the people are determined to achieve those goals 
within a pre determined time frame. 
73. CHA0RASIA (6). Operation black board and education techno-
logy for schools. Bdacation in Asia 7,3,1987* July-September 
76-81. 
Proclamations of the New Education Policy are lowsd 
enou^ to reach every corner of India. Yet there are millions 
of primary teachers who have not heard of MSP. so the first 
step is the publish the sixteen essential facilities for pri-
mary schools in all Indian languages and display them in all 
the schools. If the teachers are not aware of essential faci-
lities declared by the Government of India, how will they 
build pressure and achieve the targets. 
74. KRISISAMACHARYULU (V)« Qualitative ii^>rovement of educa-
tion in Single-teacher school. Journal of Indian Education, 
11,5/ 1986, January; 3-13. 
It is a Xnown fact that the quality of education in single-
teacher schools is for from satisfactory, in a developing coun-
try like India, which is engaged in providing free and compulsory 
elementary education, it is practically impossible to convert 
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all single teacher schools into plurafr*teacher schools. Thou^ 
the attempts could be made to improve the quality of education 
in single-teach«»r schools by providing incentive allowance to 
teachers iiorking in single-teacher schools. Well qualified 
experienced teachers should be posted to single-teacher schools 
by rotation. In all the villages residential quarters must be 
provided to the teachers. 
-.^PRIMARY, TEAOiERS, JOB.SATISFACTIQN« BIHAR 
75. SINGH (SB) and RAHMAN (H). Effect of experience in job 
satisfaction of primary school teachers of Patna district. In 
seventy Fourth Session of the Indian Science congress (Banglore) 
(1987). 
The present investigation was designed to see whether 
the Job-satisfaction of the primary school teachers of Patna 
distridt is associated with experience. It was hypothesized 
that the teachers with higher experience would have significantly 
higher Jub-satisfaction scores than those with lower experience. 
For the study a sample of one hundred and fifty randomily 
selected male teachers of both rural and \irban primary schools 
of Patna district wask taken. 
«,-,-,-^,effect_of FACTORS 
76. SHUKLA (JP) and SHUKLA (M). Effect of professional 
in teres t and sex upon Job-sat isfact ion among elementary school 
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teachers, in Seventy Fifth Session of the Indian Science 
Congress (Pune) (1988). 
The present study has been planned to find out the 
answers to the question. Do professional Interest and job-
satlsfactlon show any relationship? Does sex haveny bearing 
on Job^satlsfaction? In order to find out the solutions of 
the above two problems a sample of 200 elementary school teachers 
was selected from the middle schools existing In the city of 
Ralpur* Madhya Pradesh. 
-,.«.,.«^RURAL compared with URBAN 
77. SRIVASTAVA (SK) and GUPTA (Solan). Achievement motivation 
and job satisfaction In primary school teachers. Journal of 
Education fc Psychology. 43«3-4; 1985-86, October-January; 
193-6. 
The study alms to compare the achievement motivation 
and Job satisfaction In urban and rural primary school teachers 
Rural school teachers are better than the urban school teachers 
In terms of achievement motivation and Job satisfaction. 
.,.«.,.,-}MARATHI LAMOUAGS PROBLEMS, BOMBAY. 
78. DBSAI (satyaprabha). Study of the outstanding probl«ns of 
teachers of standards V-VII of the Marathl Language side of 
municipal primary school of Greater Bombay. Indian Educational 
Review. 17,3; 1982, July; 93-98. 
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In view of the manifold responsibilities of the teachers, 
the present stud^ was undertaken to find out exactly what their 
problems were and what difficulties teachers had to face In 
their Jobs. Ihe objective of the study to obtain data about 
teachers* on classroom situation* availability and use of 
teaching aids* educational guidance* teaching preparation* 
with the objective of finding out whether these were the problem 
areas for teachers* and if so* whether in their opinion they 
affected them and their class teaching. 
-*-kPRIMARY* TEAOiERS* PROBLEMS* TRANSFERS 
79* SOLANKI (Karsanbhal J). Transfer of primary school 
teachers. Educational Review. 81*8; 1975* August; 148-49. 
No teacher should be allowed to work in the same place 
for more than ten yeafs. A teacher should be transferred to 
another place Invariably after every ten years. A certain 
fixed policy should be adopted for the transfer of the primary 
school teachers and it should be put into practice. Represen-
tatives of the primary school teadiers should be Included in 
the transfer committee. The present study offered above type 
of many suggestions in regard to the problems connected with 
transfer of primary school teachers. 
-,-,«,-.role__in LEARNING-DISABILITY 
80. SHARMA (Prem Lata). Learning dlsabllltyt Challenge to 
primary school teachers. Primary Teacher* 11*3;1986*July; 20-32. 
7 '^ 
"Oie effective management of regular class room requires 
competent and efficient teachers because the role of regular 
classroom teachers and particularly of primary level have 
manifold responsibilities to promote effective classroom parti-
cipation. Wie regular teachers in this age of science and 
technology not only cater to the needs of the normal children 
but also are required to accommodate and monitor academic work 
of children with various learning disabilities. 
.,-,.^ .^ _, STUDENTS^ ACHZEVSMENTS 
81* SHARMA (Ravi S) and SHAILENDRA SINGH. Teacher*s attractive-
ness and academic achievement of their primary school pupils. 
In seventy Fourth Session of the Indian Science. Congress 
(Banglore) (1987). 
ISie study attempted to explore the relationship of 
teachers attractiveness with academic achievement of their 
pupils. Rationale behind the study is that learning is enhanced 
by positive interpersonal relationships. It is suggested as 
a point of implication that teachers should try to maintain a 
positive inter-personal relationship to enhance the achlevoaent 
of their pupils. 
.,-,-,-,TEACHING SCIENCE 
82. GUPTA (VP) and RAJPUT (JS), Teaching of Science at elemen-
tary level. Education Quarterly. 28.3;1976, October; 20-22. 
'3 
The elementary stage is such when the rate of learning 
of a child is very high. He is also introduced to the environ-
ment, both natural and social, which would be presented to the 
child as a composite subject, the child may be taught these 
sciences with the help of the inquiry approach and sometimes 
even by ncirating relevent stories. Only such material is to 
be given to the child for reading and learning as is of interest 
to him and as arouses his curiosity about his surroundings. 
-,-,«,-,TRAlHING, IN-SERVICE. 
83. INSBRVICE EDUCATION of primary teachers. Journal of Indian 
Education, 7,6f 1982« March; 1-2. Ed. 
Teacher education as such is an important area of educa-
tion and the inservice programme has a value of its own. No 
quality education is possible unless teachers* knowledge is 
updated from time to time. The world is changing at a pace 
unknown in its history of existence thus for and, therefore, 
the teacher must renew his efforts every time he or she has 
to meet the challenge of a new classroom situation. 
84. JAN6IRA (NK). APBID Joint innovative projects on inservice 
primary teacher education. Journal of Indian Education. 7,6s 
1982, March; 3-15. 
74 
The framework of the national studies under the JIP 
on JLnservice primary teacher education specified various 
aspects from ratlcmale through objectives, problem statement, 
objec±lves, methodology to reporting. The specific objectives 
considered by the group Included to collect baseline data for 
strengthening the programme of Inservlce education and to study 
various programmes. Classify them and assess their effective-
ness. 
85. JAN6IRA (NK), Inservlce primary teacher educatlto In India. 
Journal of Indian EducatlCTi, 7,6; 1982, March; 16-24. 
IPTE has emerged as an essential component of vital 
significance In the primary education sub-system. In view of 
the Increasing professional demands on the primary teacher to 
achieve unlversailzation of education at this stage, the role 
of this component assximes further Importance IPTE is being 
Impelemented in different states and union territories in the 
country; the scope, coverage and modatltles used vary from 
state to state. 
86. RAO (R Srinivasa). Continuing education of primary teachers, 
'Journal of Indian Education, 7,6; 1982; March; 69-70. 
Primary education is the most neglected area in Indian 
education system. It is common knowledge that competent and 
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talented persons are generally not attracted to the posts of 
primary teachers and the professional preparation of teachers 
at this crucial level leaves much to be desired. Expanding the 
provision for continuing education will lead to improved teacher 
competencies and skills ^ ich will go a long way in improving 
the quality of instruction imparted in this level, Inservice 
education programmes much really extended the competencies of 
teachers and afford to them a continuing opportunity for pro-
fessional growth and development. 
-« SCHOOLS* PRIMARY* TECHNOLOGY 
87. MOHANTY (Jagannath)• Education Technology for primary 
schools. Primary Teacher* 11,4; 1986* October; 5-7. 
Childhood years are significant for intellectual growth 
and personality development. It is the period of maximum 
learning and as such is crucial for education of the child. 
Every child is endowed with the built-in physiological as well 
as neurological mechanism for learning. This mechanism is* 
however to be exploited fully by providing learning experience 
adequately at primary schools. 
.,.,.« WASTAGE 
88. GROVER (I). Wastage in primary education t A Global pers-
pective. Journal of Indian Education* 12,3; 1986* September; 
23-90. 
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Wastage in education occurs on account of dropout repe. 
tition and non-enrolment. The wastage rates are closely asso. 
elated with the Income level of the country and pvoorer coun-
tries pay more dearly on account of this inefficiency. Regard-
ing the enrolment situation despite the unprecedented increase 
of the one hand non-enrolment of children at the primary school 
level reoains a problematic issue. Non-enrolment «id dropout 
rates are generally hi^er in rural areas and among girls in 
developing countries^ while repetition rates do not appear to 
be significantly related to the socio-economic status of the 
family and the sex of the child 
89. KUNCU (Ramanath) and CHAKRABARTZ (FK). wasta^ in primary 
schoolst A Psychological study. Indian Educational Review 
12,2; 1977, April; 87-94, 
The paper reports on a preliminary investigation into 
the psychological aspects of wastage at the primary level of 
education caused by frequent dropping out. Twenty-six areas 
of psychological factors were considered for the study. Non-
parametic analyses of the data indicated that alflK>st all the 
factors considered were significantly related to the problem 
directly or indirectly, either as a cause or an effect. 
90. SUBRAHMANYAH (s). Adjustment problem of primary school 
children t A Survey. Educational Review. 37,1;1985, spring; 
32-9, 
77 
C*S 2-3 ^ 4-
Of all the problems of primary ec^ <jrattoar=^ e^ problem 
of educational wastage is of very great importance which may 
be the result of maladjustment of children to the acadenic 
environment of primary schools. This study focuses scxne li^t 
on the adjustmental problems of primary school childr«i and 
identify the relative influence of various problem areas caus> 
Ing maladjustment in these children leading to 'Wastage in 
primary education, 
-#-#-#- SQ^ STAGNATION effect of DETENTION 
91• SESHADRI (C), Non-detention in schools t An academic expl 
ration. Education Quarterly. 36,2; 1984, A^rll; 10-23. 
The scheme of non-detention is to be looked at against 
the overall perspective of the nations commitment to the 
universalizatiOQ of elementary education. One of the educa-
tional factor accounting for wastage is detention of students 
in the same class leading to stagnation. Stagnation leads to 
drop-out from the sdliool systoa and contributes significantly 
to educational wastage. It removes the fear of detention from 
the minds of the students «nd succeeds in keeping them under 
the fold of the school for at least a certain nuadaer of years. 
-,-,-, , RURAL opinion of PRIMARY, TEACHERS 
92. BHASKARA RAO (Digumarti). Opinions of primary teachers 
towards wastage & stagnation in primary education in rural 
scdiools. EducatlCTial Review, 94,5 & 6; 1988, May-June, 81-4. 
o-
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Teachers play « major role In the teaching-learning 
process. They are deeply concerned with the education of the 
child. They will be in constant touch with the pupils. An 
attempt was, therefore, made to know the opinions of the teachers 
for the huge wastage and stagnation in primary education in 
rural areas. Present study also provides the certain remedial 
measures to ^ ^ K the wastage and stagnation in primary schools. 
-,-»PRIMARY, WASTAGE «id STAGNATION, TRIBAI. 
92* AHUJA (GC), Educational Wastage and stagnation among 
tribal childran. Journal of Indian Education. 6,1; 1980, May; 
58-70. 
One of the main reason of the slow progress of education 
among the tribes is attributed to the problems of wastage and 
stagnation. Some of the remedial measures to minimize wastage 
and stagnation are that the children should be given incentives 
for regularly coming to the schools, teacher should know the 
mother tongue of the children. More schools should be opened 
in tribal areas. The curriculum should be culturally-oriented 
and the medium of education in the first two years of the school 
should be in the tribal language. 
-, SCHOOLS, SECONDARY 
94. BHAGIA (NM). Navodaya Vidyalayas. Education Quarterly. 
38,4; 1986, Winter; 5-9. 
7^ 
NavoJcdaya Vidyalayas are being established with a definite 
purpose of providing quality education to children mainly belong-
ing to deprived sections In the rural areas In the country. 
"Programme of Action of the National Policy* one such Vldyalaya 
will be set up In each district during the seventh Five Year 
Plan* Navodaya Vidyalayas are able to play a role of pace-
setting and model school, their Impact In education should be 
visible in successfully demonstrating and disseminating some 
significant educational innovations like school complex* staff 
appraisal, effective school management-leadership, communication 
and staff development etc. 
95. NAVODAYA VIDYALAYA. Educational Review, 92,9; 1986, 
September; 160. Ed. 
The objectives of establishing Navodaya Vidyalayas are 
to provide highest quality education, to promote national inte-
gration to provide opportunities of the talented children to 
develop their full potential. On an average, there will be one 
such specialized school in eacdi district in all the states. 
There will be reservation of seats for rural students, and the 
reservation will vaxry from area to area. 
96. NAVODAYA VIDYALAYA. Indian Express. 54,233; 1986, 
June 27; 6GL Ed. 
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Among the various stands of the proposed new education 
pol icy, one element that has attracted controversy and cr i t ic i sm 
I s the model school or navodaya vldyalaya scheme. There I s a 
national consoisus that top priority must be given to the 
unlversal lsat lon of primary education, with particular s t res s 
on the education of g i r l s and the problem of drofouts. The 
navodaya vldyalaya scheme envisages a model school In each 
d i s t r i c t within the seventh Plan. The proposed medlTim of 
Instruction I s also controversial for I t I s planned that Instruc-
t ion In Classes 6 and 7 w i l l be In the mother tongue or regional 
language. 
97. TRIPA-WI (SK) . Utter Pradesh news l e t t e r t Schools old 
and new. Indian Express, 54,299; 1986, Sept«nb«r 3; 6^. 
Model schools to be known as Navodaya Vldyala are pro-
posed to be latmched on September 15 at block headquarters of 
10 d i s t r i c t s of Utter Pradesh In the f i r s t i^ase of the new 
education programme. The teaching comounlty In Uttar Pradesh, 
however, has reacted Indignantly to the establishment of the 
Navodaya Vldyalayas In a s ta te where the ent ire education Is In 
a mess. During the past three years no new school has been 
opened, no new Inst i tut ion has been brou^t on the grants- in-
aid l i s t , and no new posts of teachers created. 
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-,-,-, ADMINISTRATION, ENVIRONMENT 
98, PANDEY (saroj). Leadership behaviour of principals, organi-
zational climate and teacher reoral of secondary schools. Indian 
Edttcaticaa Review, 23,2; 1988, April; 86-90. 
I^e success ot failure of the school depends imich on 
the ability and skill of the principal as a sound and effective 
leader. His interaction with his staff not only creates an 
unique atmosphere in the school but also influence the morale 
of teachers. The present study made an attempt to investigate 
how principal's leadership behaviotir, organizational climate 
and teacher morale are related in the specific situation in 
secondary schools, study point to a k rich possibility of help-
ing educational administrators in \mderstanding and controlling 
some important organizational problems. 
-*-*-*-,-* ORISSA 
99. PANDA ( upendra Nath) and PANDA (Subhash Chandra). Orgamisa< 
tional climate t An analysis of secondary schools of Orissa.In 
seventy sixth session of the Indian Science Congress (Madurai) 
(1989). Part III, p.39. 
A study was undertaken to assess and compare the organi-
sational climate of government and private secondary schools of 
Orissa* School climate scores obtained from the headmasters 
8Z 
and nembers of managing coramlttee show that the mean climate 
i s more or l e s s the same for the government and private schools. 
The perception of school climate of government and private 
scdiools as compared by the headmasters i s d i s t i n c t i v e l y higher 
as compared to that perceived by the members of managing 
committee* 
. , . , . ^ . , TEACHERS 
100. KIRANDEEP and KAHSAL. Attitudes of secondary school 
teachers towards educational administration. Educational Review* 
90«12; 19841 Decetnber; 197-201. 
Educational administration is dynaoiic in nature with 
ever-changing needs and expanding horizons. The objectives of 
the present study are - (1) To find out« towards educational 
administration^ the attitude of male secondary school teachers* 
(2) attitude of female secondary school teachers* (3) sex diff-
erences of secondary school teachers in relation to their atti-
tude. Result showsthat majority of the male teachers are not 
satisfied with educational administration and there are no 
significant sex differences of secondary school teachers in 
relation to their attitude towards educational administration. 
/ 
-,-,-, CURRICULUM in relation to NATIONAL INTEGRATION 
101. BASU (Bharati) . Curricula prescribed by the boards of 
secondary education for the high school level i An analysis in 
83 
relation to the promotion of national integration. Indian 
Educational Review, 20,2; 1985, April; 75-80. 
The main objective of this study is the curriculum 
analysis in relation to the promotion of national integration. 
For this purpose study suggests all the syllabi prescribed by 
different boards of secondary education emphasised almost all 
the elements of national integration. The teacher should have 
hi^^ly positive attitude towards the promotion of national 
integration. There should be a positive correlation between 
the attitude of the teachers, activities implemented in the 
schools, and the development of integrated feeling amongst the 
students. 
-,-,-,-, SCIENCES; 
102. CHHOTAN SIMGH. Practical work in secondary science curri-
culum School Seigne. 22, 1; 1981, March; 47-51. 
It has been foundthat the majority of pupils, a couple 
of years after the age of 12, become much more aware of their 
own individuality and more willing to take initiative. There-
fore, there seems to a need to modify practical works in the 
14-16 age range since the current format of the practical works 
at the secondary stage of education is tightly structured and 
limited to endorlng specific laws or effects. 
n^ 
. , . , . , - , . ^ MATHEMATICS. 
103. BHARDWAJ (GN). Matheaatica at the secondary school stage. 
Bducatlonal Traids. 14,2 , 1979, July; 77-85. 
Mathematics, as one of the too l subjects in a school 
curricula, i s tauc^t to educate students in the stibject and 
i s basic to the understanding of various other subjects . The 
purpose of t h i s study, therefore i s to derive the main contri -
butory factors behind large perc^itage of fa i lures in mathematics 
at the secondary examination of the Board of secondary educa-
tion* For t h i s interes t and pos i t ive at t i tude towards mathema-
t i d s lihculd be developed among the students. Programme of 
guidance for students in schools and at home should be organised. 
-,->SECONDARY, DEVELOPMENT^ TAMIL NADU, 1950-75. 
104. PACKIAM (S). Progress of secondary education in Tamil 
Nadu from 1950 to 1975. Indian Educational Review. 21,2,1986, 
April, 90-100. 
The main objective of the present study was to investi-
gate the progress of secondary education in Tamil Nadu from 
1950 to 1975. It was intended to study the growth rate of 
scheduled caste and scheduled tribe pupils in the secondary 
schools, growth rate of enrolement of pupils in the sedondary 
schools. The growth rate of the nximber of secondary schools 
and teachers in it. Different Pive-year Plans and their outlays 
85 
on secondary education and the effect of free secondary educa-
tion on the enroleraent of pupils and the expenditure of the 
government of Tamil Nadu, 
-, SCHOOLS, SECONDARY effect of STRATEIPICATION 
105. GAMORAN (Adam) and BERENDS (Mark). Effects of Stratifi-
cation in secondary schools s Synthesis of survey and ethno-
graphic research. Review of Educational Research, 57,4; 1987, 
Winter; 415-35. 
The ethnographic literature in secondary schools provides 
some tentative answers to questions raised by survey research. 
in ethnographic findings, we fo\md patterns of instructional 
differences favouring h i ^ track classes. Present study 
favours longitudinal, quantitative resarch that if sensitive 
to the actual dimensions of stratification in scdiools, and to 
classroom conditions and processes that very across levels of 
the academic hierarchy. 
-«-,SECONDARY, PROBLEMS 
106. GADGIL (AV). Secondary education : Some issues. Progress 
of Education, 57,10; 1983, May; 218-23. 
The paper discuss some important issues in secondary 
education. For teaching science subjects adequately qualified 
and trained teachers should be appointed. Teachers must get 
86 
scales of pay which are in accordance with their qualification. 
Colleges of Edudtttion at present ftmction independently of the 
secondary schools* 
-, SCHOOLS, SECONDARY, SOCIAL SCIQICES, HINDI SPEAKING STATES, 
Comparison 
107. GfUPTA (YK). Comparative study of syllabi, text books, 
question papers and examination results in social science at 
secondary level among Hindi speaking states. Educational Review 
94,1; 1988, January; 17-8. 
The objectives of the study are to analyse and compare 
the prescribed syllabi of social science at secondary school 
level of all seven secondary boards of Hindi-speaking states 
and to compare the performance of secondary students of these 
boards in social sxibjects. It suggestes that the syllabi and 
text books should be revised in the li^£ of modern Education 
Technology & New Educational Policy. 
-,-,-, STUDENTS, ACHIEVEMENT, READING effect Of ANXIETY 
108. VORA (lA). Study Of effects of anxiety and attitude on 
reading achievement. Journal of Education & Psychology, 38,1; 
1980, April; 36-42. 
Thm present study is an attempt to measure out the main 
effects of anxiety and attitude on speed and comprehension of 
8? 
readers. The skills of speed and conpr^enslon In pupils 
are far from statisfactory to cope up with the new demands of 
the coraiminity. The findings of the study are eye opener and 
suggestions for educational progrannmes are useful to those 
who want to combat with the growing tendency of reading dis-
interestedness. The study is based on students studying in 
std. VIII in secondary schools situated in urban and rural 
areas of kaira district. 
^,~,~, TEACHERS 
109. MEHROTRA (Asha Rani). Career pattern and career mobility 
of higher secondary teachers. Journal of Indian Education# 
3,5; 1970, January; 45-52. 
Occupational mobility is commonly known as career mobi-
lity. The present study is based upon the analysis of career 
pattern of 200 higher secondary school teachers of varanasi 
city. The data have been analysed from three angles -intra 
occupational mobility, inter-occupational mobility, and promo-
tions in the teaching hiearchy. The analysis and interpreta-
tion of data reveals that teachers movement from one occupation 
to another or their change in position from lower to higher 
cadre in the teaching hierachy is limited. Once a person enters 
into the teaching profession he is likely to spend his occupa-
tional career into it. 
86 
-,-,-,-, CHARACTERISTICS 
110, AJIT SINGH, Secondary school teachers attitude towards 
teaching in relation to their classroom behaviour : A Study, 
Journal of Indian Education, 6,6;1981, March; 12-5. 
Teaching is an interactive process. It has now been 
realized that a teacher's behaviour in the classroom has a 
profound influence on his pupils. The comraunication process 
between a teacher and his pupils in the classroom has been 
found to be chiefly responsible for the proper educational growth 
of pupils since a teacher exerts a lot of influence on his pupils* 
his behaviour is an important variable in the teaching>leaming 
process. 
-,_,-,-,-, SCIENCES 
111. MANI (RS). Patterns of teacher class-room behaviours and 
their relation to students linking in the science classes of 
secondary schools. Educational Review 42,9; 1986, September; 
145-8. 
The study purport to study the relationship between the 
patterns of teacher class-room behaviour and pupil . linking of 
their teacher in science classes of higher secondary schools. 40 
Matrices were prepared" with "the help of the observation data 
and the following ratios were computed PTT, PPT, TQR, PSC, TRR, 
CCR, PSSR and MPR. 
89 
.^.,.,., ZNCENTZVES 
112, SXJMAN (S) and SINGH (BK) , Incentives for hic^ school 
teachers. Ij^ seventy Fourth Session of the Indian Science 
Congress (Banglore) (1987)• 
The study was reade to find out the preference for incen-
tives by h i ^ school teachers as findings of the more advanced 
countries can not be preseumed to be true for an under developed 
country like India. The frequencies of mentions were analysed 
and it was found that the most preferred incentive for the group 
was "more money" followed by social status, promotion and Job 
security. However, the differences among their frequencies were 
not statistically significant, AS regards the age of teachers 
the younger group preferred "social status" more and the older 
group preferred "money" more than other incentives. 
-,.,-,-, JOB-SATISFACTION, BIHAR 
113, SINGH (SB). Study of some personal factors in Job satis-
faction of the high school teachers of saran district. ^ 
seventy third session of the Indian Science Congress (Delhi) 
(1986). 
The present study was under taXen to investigate the 
relationship that exists between individual's personal factors 
namely, age and experience and Job satisfaction of the high 
90 
school teachers of saran district. For assessing Job-sat4s£ac-
tlon o£ teachers a Job-satisfaction questloimalre was developed 
by the author. It was hypothesized *Aiether the job-satisfaction 
of the said teachers were related to age and experience. 
in relation to PERSONALITY 
114. GUPTA (SP) and SHRIVASTAVA (JP). Study of relationship 
between Job satisfaction and personality maturity among secondary 
teachers. Journal of Education & Psychology# 38,1; 1980, April; 
28-32. 
The study attempts to study the relationship between job 
satisfaction and personality maturity among secondary teachers. 
The author has usedt-test technique for testing the significance 
of way differences. It is found that personality maturity is 
related to the overall job satisfaction and with some of its 
dimensions like interpersonal relations among colleagues, 
teacher-principal relation, activity, community aspects and 
recognition dimension of the teaching Job. 
.,.,.,.,.., ORISSA 
115. MOHANTY (sarat Chandra). Job satisfaction among trained 
graduate teachers in the secondary schools of Orissa. In 
seventy Fourth Session of the Indian Science Congress (Banglore) 
(1987). 
The major alms of this investigation were to study the 
job satisfaction of the trained graduate teachers of the 
secondary schools of Orissa and to coapare the job satisfaction 
of different vub-groups such as wcxaen teachers^ noen teachers, 
urban and rural area teachers and Government school teachers 
and Government aided school teachers. Some of the findings 
were that the teachers are satisfied with their job. Women 
teachers are more satisfied than the men counterparts, rutal 
area teachers are more satisfied than urban area teachers and 
Government aided school teachers get more satisfaction than 
Government school teachers. 
-#-#-#"#•••» U.P. 
116. DIXIT (Meera). Effect of teaching experience on the leve l 
of Job-sat isfact ion among secondary school teachers. ^ seventy 
second session of the Indian Science Congress (Lucknow) (1985). 
The aim of the present study was to see the ef fect of 
teaching experience on the degree of sa t i s fac t ion among secondary 
school teachers. The sample consisted of 250 Male and 250 Female 
Teachers of different Ins t i tut ions of Luc)cnow, having different 
length of service , were se lected for the study. I t was found 
that among Hale and Female both, the variable of teaching 
experience has s igni f icant impact on the leve l of job-sa t i s fac -
t ion . The most experienced group was the most s a t i s f i e d group. 
92 
.,_,-,-, MADHYA PRADESH Comparision with MAHARASHTRA 
117. DUBEY (Tej Bali)• Comparative study of secondary teachers 
education in Madhya Pradesh and Maharashtra. Education in Asia. 
4,1; 1984# January-March; 34-6. 
In any scheme of educational improvement teacher's role 
is most important. The objectives of the present study are 
find out the problems being -faced by secondary teacher institu-
tions in Madhya Pradesh and Maharashtra and to find out the 
similarities «Ad differences of teacherseducation in both the 
states. 
-,-,-,-, PROBLEM 
118. BANERJEE (prasanta). Professional enrichment needs of 
teachers, in seventy Fifth Session of the Indian Science 
Congress (Pune) (1988). 
The problen of professional enrichment needs of the 
teachers of secondary schools has not been given due importance, 
But the problem is a vital one. So a large scale survey work 
may be undertaken on this project on the following four types 
of the secondary school teachers for their enrichment: 
(a) academic needs; (b) administrative needs; (c) status needs 
and (d) achievement needs. 
95 
.,-,.,., TEACHING LANGUAGES^ ENGLISH 
119, PANQOTRA (NN) , Typical patterns of verbal behavloxirs of 
successful secondary school Knglish teachers. Indian Educational 
Review^ 16,3; 1981, July; 54-68. 
The objective of the study was the identification of 
successful teachers of English in the secondary schools. The 
study began with 150 teachers teaching English to the secondary 
classes. On the above-quoted criterian only 42 could qualify. 
Each of the 42 teachers that comprised the saniple was observed 
on two different occasions, first teaching prose textbook, later 
teaching Englis|i ccHnposition. 
«,-,-,-,-, POPULATION AWARENESS. 
120, SRIVASTAVA (Neelara). Attitude of secondary school 
teachers towards teaching population education. Indian Educational 
Review. 20,1; 1985, January; 65-74. 
This study investigates the awareness of secondary school 
teachers towards the teaching of population education. The 
degree of success of this progrensne of population education in 
secondary schools is expected to be affected by the awaraness 
and attitude of secondary school teachers towards population 
education, because the teacher plays an axis role in the conduct 
of any educational programme and the perftMwance of teachers is 
affected by their attitude towards the curriculum they are 
teaching. 
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- , - , - , - , - , SCIENCES 
121, KAURA (SP). Teaching of Science in secondary schools . 
Educational Review. 83,11; 1977; November; 216-7. 
Tlie students have no idea as to why subjects l i k e -
I^ysics* chemistry or biology are being taught or what each 
sxibject stands for. The cogenial amos£^ere for the development 
of the s c i e n t i f i c at t i tude i s lacking in our secondary schools. 
In t h i s atcxnic age. Sc ient i f i c l i t eracy i s essent ia l to under-
stand the s c i e n t i f i c a l l y oriented environment. Laboratories 
are very essent ia l for providing training in conducting experi-
ments and developing the s c i e n t i f i c a t t i tude . 
122. REDDY (Ramchandra B). Verbal Classroom behaviour of 
hic^ school science teadhers-social extroverts v s . soc ia l 
introverts . Journal of Educaticm & Psychology# 40,102; 1982, 
April-July; 18-28. 
The paper has studied the verbal classroc»a behaviour of 
high school science teachers who are socia l extroverts and 
social introverts . A p i l o t training was undergone for observ-
ing the classroom behaviour of teachers. For the f inal study 
32 teachers classroom verbal behaviour were observed. I t has 
been foundthat soc ia l extroverts were using more of indirect 
s ty le of teaching rather than direct s t y l e while social in tro-
vert teachers were using more direct s ty l e of teaching. 
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-,-,-,-^-,-, ASTRONOMY 
123, DOGGAL (SP), Teaching of astroncxny in secondary sdhools. 
Progress of Education. 57,9; 1983, April; 208-11. 
It appears that astronomy will occupy an important place 
in school and college ctirricula. Astronomy i<g^  included in the 
school science syllabus as a part of physical sciences at the 
secondary stage. But the educated person is not in any way 
more aware of the objectives in space than the common man, 
-*-#-*-#-•-» BIOLOGY 
124, JHA (I). Experimental comparison of different methods 
of teaching high school biology. School Science 19,1;1981, 
March; 21-4. 
Success of teaching depends to a large extent on proper 
method adopted. The present study attempts to explore the 
relative effectiveness of the traditional method, the demons-
trational method and the activity method. The results showed 
that activity method is significantly superior to the other two 
methods under investigation in respect of acquisition of scien-
tific knowledge, application of acquired knowledge and develop-
ment of scientific skills. 
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-,-,-,-,-,-, CHEMISTRY, ORGANIC 
125, GUPTA (VP), Functional aspects of teaching organic 
chemistry at secondary level. School Sciaice, 21,2; 1983; 
March 20-4, 
Organic Chemistry forms a part of the secondary school 
syllabus. It is very essential to make the fundamentals clear 
at the starting level befftre the students start studying the 
complex organic molecules. The general confusion in learning 
of organic chemistry in the minds of the students observed by 
author during his teaching both at secondary and undergraduate 
level is why carbon attom is attached to different number of 
hydrogen atoiKs in different molecules. 
-,-,-,-,-,-, GEOGRAPHY. 
126. ANAND BHUSHAN and TYAGI (Hari Raj Singh). Effect of 
constructed and disctiminant response modes in a linear pro-
gramme for teaching geography to class VIII children. Indian 
Educational Review, 12,3; 1977, July; 42-8. 
To study the effects of constructed and discriminant 
response modes in a linear programme for teaching geography, 
a group of 60 boys of class VIII has been divided into two 
sub-groups, parallel in respect of intelligence. The results 
shcwedt (a) There was no significant difference in the effect-
iveness of construdted and discriminant response modes in a 
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l inear programme; (b) the subjects of average and above-average 
in te l l igence l e v e l s were equally benefited by the progranmed 
material* but the performance of the below.average in te l l igence 
group was s ign i f i cant ly lower than the former groups. 
-,-,-,-,-,-, MATHEMATICS. 
127. SHUKLA (Suman)• Mathematics teaching at the secondary 
school stage: ideitificatito of major skills. Indian Educational 
Review. 20,2; 1985, Apri; 80-82. 
This study is concerned with the idenfification of 
specific teaching skills involved in mathematics teaching at 
the secondary school stage. The investigation was concerned 
mainly with two problems; (i) identification of teaching skills 
in mathenatics, and (ii) establishment of validity of identified 
skills. The findings of this experiment have shown the suparloriti 
superiority of the experimental group which was trained to 
identify specific Mathematics teaching skills through the 
microteaching approach, over the controlled group trained 
through the traditional approach in the acquisition of Mathe-
matics teaching competence. 
128. YADAV (MS) and SESHADRI (Malathi). Modernisation of 
mathematics instruction at secondary school t A developnent 
project. Indian Educational Review. 19,1; 1984, January;36-51. 
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Need to modernise instruction in mathematics arises for 
two reasons. One, the syllabus of school mathematics has 
undergone consdierable change over the past few years, and 
several new concepts like set theory have been introduced. Two, 
there are a number of instructional techniques and approaches 
that are available to a teacher of mathematics. It should be 
worthwhile to try out suitable combinations of these for improv-
ing the effectiveness of instruction in mathematics. The sample 
for the study consisted of fifty-one students of standard IX 
in St, Therese's High .School vasco-de-Garaa, Goa, The effective-
ness of the instructional strategy as a whole has been studied 
in temms of students achievement on the criterion tests at 
the end of each unit and on the comprehensive tests given at 
the end of each semester, 
-,_,_,_,-,-, PHYSICS 
129, MATHEW (Rama) , Factorial structure of teaching competence 
among secondary school teachers, Indian Educational Review. 
15,3; 1980, July; 81-4. 
The present study purported to identify teaching competan-
cies among secondary school teachers. More specifically it was 
addressed to identify a set of desirable teaching competencies 
of physics teachers of Standard •>, ix and to identify those specific 
teacher behaviour which describe each of these competencies. 
This study is the first of its kind, the findings may be treated 
as explorative rather than conclusive. 
9c; 
-,-,-,-, TRAINING 
130, KAKKAD (GM). Practical aspect of secondary teacher 
education programme. Progress of Education, 64,5; 1989; 
Decenber; 118-20. 
Though theoretical foundation is important in professional 
courses, it should not reduce the importance of practical aspect. 
In teacher education the practical aspect is rather more impor-
tant for the effectiveness of the preparation programme for 
student-teachers, 
131. PANCHAL (BR) and DORJI (DR). Innovative proweness in the 
secondary teachers training colleges. Indian Educational Review 
16,3; 1981, July; 14-20, 
An innovation is taken to mean a significant change in 
educational objectives, curridultim content, teaching method, 
u 
pupil groping, staff deployment, resource utilization and the 
organization of the activities of the institution. Thus the 
innovative pro^^eness means the attitude towards new ideas and 
practices, a particular focus of interest which is the attitude 
of teacher-educators towards innovation in education. The 
tool constructed and standardized by the author measures innova-
tive proweness of the teacher-educators of the secondary 
teachers training colleges of Gujarat. 
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.,.,.,.,.^ WASTAGE, KARNATAKA 
132, KASINATH (HM), Wastage in professional -preparation 
of teachers at the secondary level In Karnataka. Educational 
Review. 71,11; 1985; November; 183-5, 
It Is necessary that wastage in training both in terras 
of dropout and stagnation should be minimised. The objectives 
ofthe study are to ascertain the incidence of dropout at the 
teacher education colleges, to estimate the stagnation index 
and the eff(?ctive duration of the course at the teacher educa-
tion collegesi and to find out the promotion rate of the train-
nees at the colleges of education. 
-,-,-, VOCATIONAL, KASHMIR 
133, RAINA (BL), Vocational preferences of secondary school 
pupils of Kashmir valley. Indian Educational Review, 22,4; 
1987, October; 39-47. 
Vocationalisation is a major trqnsformation in education 
and can not be achieved without structural and functional changes 
in the whole set-up. The objectives of the study are to find 
out the most preferred vocations of class X students and to 
find out the differences in the preferences of rural and urban 
boys. There is a need to develop small scale and cottage 
industries in rural settings and need for reconstruction of 
education according to the demand of time and society. 
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-,-, TEACHERS 
134, RAO (K BhaXta Vatsal)• Profile of a teacher. Primary 
Teacher 13, :3; 1988, July; 22-4. 
Teacher is the person who provides stimulus to the 
students available to him for a long peritod. Only support a 
teacher requires is that the public should analyse a critical 
problen which crises in the institutions in a peaceful noanner 
and then come to conclusion without lowering the prestige of 
a teacher. This step will be of a great help to the teacher 
for the growth of his image in the society. 
135, SHAMSUDDIN, Teachers as builders of a new nation Education 
Quarterly. 35,4, 1983, October? 14-16. 
Teachers have to play an important role in framing the 
lives of the future citizens. They have not only to look to 
the mental development of the children but have to pay heed 
to the physical, social and moral aspects, too, making them 
perfect and useful citizens ofthe nation. The plant of freedom, 
which has been grown with the help of the martyrs, should now 
be grown and made to bloom like a lovely flower by the teachers 
as builders of a new nation. 
-•-#-/ JOd STUDENTS, INTERACTION 
136, BAGCHI (jyoti Prakash) and OJHA (Sant Prasad). Teacher 
and the taught: A perceptual conflict. Indian Educational Review 
21,4; 1986, October; 57-64. 
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Criticism of our schools has often not reflected 
the restraint which expertness should impose, it has almost 
become a yltual. Teachers need to respect the meaning that 
students are giving to the events to be shared both by 
teachers and students. In the interest of making connexions 
between students' understanding and that of teachers, a 
teacher must adopt an insider's viewj that he wants to under-
stand their sense as well as help them to understand his, 
137. BRAR (Pritam Singh). Love and respect for the child. 
Educational Review. 87,10; 1981, October, 181-3. 
To teach young boys and girls, to establish worm and 
friendly relations with them, to understand them and above 
all, to love and respect them is a challenging task. Our 
teachers, the custodians of the nations's real wealth -
children, must prove themselves worthy of the noble task 
entrusted to them and justify the parents' trust responed 
in them. 
138, KAKKAR (SB), Teacher behaviour and student characteris-
tics, Indian Educational Review, 17,2? 1982; January; 71-9. 
Teachers' behaviour tends to create quite different 
psychological environments for different students within the 
same classrocxn. A cross-section of this behaviour is the 
in: 
ways teachers dispense praise and peproof among their students. 
This paper attempts to identify, with the help of a scale 
developed earlier, students who receive praise and to those 
who are reproved and determine some of the psychological 
characteristics of such students. That a few students receive 
most of the praise showered by teachers and a few receive 
most of the reproof and that the students living in a praise 
dominted environment and those living in a predorainently 
reproofsridden atmosphere show significant differences in 
certain characteristics are the results, yielded by this 
study* Whereas these results may raise many eyebrows among 
teachers that teachers might well examine their own behaviour 
is inevitably warranted. 
-,-, ,-, ANCIENT PERIOD effect On MODERN PERIOD 
139. SHARDA MAUNIKAR. Teacher pupil relationship during 
Upanlshadic period and its relevance to modern education. 
Progress of Education. 55,11; 1981, June; 287-92. 
This article summarizes those aspects of education 
during Upanishadic period which are relevent to teacher-pupil 
relationship which was marked with qualities* such as, love 
respect, freedom, discipline, hiimility, spiritual development 
and so on. The article give Imphasis the need of such factors 
in modern education. 
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-,-,-,—,-, BIHAR 
140, ROY (GS) and MISHRA (Nagendfa Narayan). Changing 
pattern of teacher-taught relationship in Bihar, In Seventy 
Fifth Session of the Indian Science Congress (Pune)(1988), 
Ihe study was conducted to investigate the nature and 
causes of disturbed teacher-taught relationship in Bihar. 
The analysis of data revealed that the rate of college teach«r 
victimization has increased about 38 per cent since 1980 and 
it is increasing at the rate of about 8 per cent per annum. 
It is urgent need that the educational and social norms for 
the teachers as well as for the students in order to avoid 
confront ation. 
CREATIVITY 
141. MOHANTY (jagannath). Identifying and encouraging 
children's creativity. Primary Teacher, 11,3; 1986, July 
6-8. 
The teacher can take up various experiments and inno-
vations according to the students needs and available resources 
for developing creativity in children. He is to nourish their 
natural talent as a true gardener does with the plants. Ade-
quate facilities need be provided for identifying as well as 
promoting creative experiences in primary schools. 
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-,-,_,-,«,-,_, DEVELOPMENT 
142. ALI IMAM, Postering creativity in school. Educational 
Review. 88,6; 1982, June, 98-100. 
Creativity is not restricted to the chosen few. All 
children are creative and its dimensions very from child to 
child. The school can play an important role in developing 
a positive attitude for the developnent of creativity in 
our student. The teacher should provide opportunity for free 
expression of ideas. He should establish an atmosphere that 
would encourage confidence in work. Encourage productivity 
and help the creative children understand his divergent idea, 
and connunicate his freely. 
- , - , _ , - , - , _ , e f f ^ t on PERFORMANCE, ACADEMIC 
143, GANDHI (KA) , Study of academic performance in r e l a t i o n 
to teacher -pupi l r e l a t i o n s , progress of Education. 56,5;1981, 
December; 110-13. 
The f indings of t h i s research a r t i c l e i n d i c a t e tha t 
the academic performance of pupi ls i s s i g n i f i c a n t l y grea te r 
in schools in which teachers are l i b e r a l , non-puni t ive and 
have good rapport with pupi l s than in schools in which teachers 
are s t e r n , puni t ive and have poor rappor t . 
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-,-,-,-,-,_,-, TEACHING 
144. AGYAJIT SINGH. Teacher-pupils relationships j An 
appraisal. Journal of Indian Education^ 11#5; 1986; January 
61-4. 
The MTAI was designed to predict how well a teacher or 
prospective teacher would get along with the pupils and 
indirectly how well satisfied he would be as a teacher. In 
fact, this inventory was designed to measure a very specific 
of teaching c<wipetence, namely teacher-pupils interpersonal 
relationships and it can, therefore assess the potential 
success of the candidates in the relam of human relations 
only. 
145. SOPAT (Sham Lai). Defining teaching effectiveness. 
Educational Review. 86,6; 1980, June; 108-10. 
Teaching effectiveness is concerned with teacher-pupil 
relationships in the classroom. Thus the effectiveness of 
teaching in general under normally available classrocwn condi-
tions has been taJcen into consideration, thinking that there 
do exist some common features of effective teaching which 
apply not merely to the teaching of a particular subject,but 
to the teaching of all subjects. 
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_,-,-,-,-,-, PROBLEMS 
146, DAS (Jagannath), Problem of student-teacher relation-
ship. Educational Review. 194,9; 1988, September; 147-9. 
Student teacher relationship is the foundation of 
educational system. Most of the educational institutions in 
India are over crowded. In large sized classes, it is not 
practicable on the part of teachers to maintain personal 
contact with students. The selection of teachers in India 
for from satisfactory. We may find very few teachers who 
are devoted to the profession. Some of the teachers lack 
personal dalibre and moral character and some other are 
partial, 
-,-,-, CHACTERSTICS 
147, BHUSHAN (LI) and PRAMILA PRASAD. Aspiration level of 
A 
school teachers »/Function of sex of the teachers and level 
of school. In Seventy third Session of the Indian Science 
Congress (Delhi) (1986); 80-81. 
The study was conducted on a sample of 400 school 
teachers drawn randomly frcxn a population of 1250 serving in 
different Government High Schools and Primary Schools of 
Bhagalpur city. It consisted of four groups of each, i.e. 
Male secondary Teachers, Female secondary Teachers, Male 
Primary Teachers and Female Primary Teachers. The results 
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indicated that the secondary and the female school teachers 
manifested higher educational and vocational aspirations than 
the primary and the male teachers respectively. In general 
all the groups have shown high educational^ vocational and 
financial aspirations. 
148, PURI (YR), Teachers; Good & bad. Education Quarterly. 
30,2; 1978, July; 22-3. 
There are different categories of teachers. First 
there are those who have a genuine love for the profession, 
but their nuinber is very small. Against this there are those 
who, failing to get more lucrative jobs, join this profession 
as a last resort. There are some persons who have no right 
to be teachers because they inject poison into the happy life 
of an institution. But this study is mainly condem with 
the teacher who has adopted the teaching profession in the 
spirit of making a good job of it. 
149. SHARMA (RA), Analysis of some cognitive abilities of 
teacher-effectiveness. Journal of Education & Psychology. 
33.4; 1976, January; 205-4. 
In the present investigation the investigator has 
extensively analysed the data collected on 700 pupil teachers 
to study the predictive abilities for teacher effectiveness. 
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For this he has taken up the the ei^t predictors and three 
crlterian measures. The conclusion of the investigation is 
that there are significant relationships between test pre-
dictors and ceiteria of teacher effectiveness. 
-,-,-,-, ADMINISTRATION 
150, SHUKLA (Amita), Teachers' alienation and organizational 
characteristics. Progress of education. 64,7; 1990, February; 
173-6, 
It is a general belief that alienation in the teachers 
is caused by the conditions prevailing in the environment 
of the institution and the conditions characterizing the job 
itself. An attempt is made in this article to find out the 
relationship between the schools as their type of manag«nent 
size and the teachers alienation and such organizational 
characteristics functioning. 
151, SINHa tLS). Effective classroom management. Journal of 
Indian Education, 13,2; 1987, July; 24-7, 
Teacher-effectiveness in a classroon situation is, to 
a considerable extent, a reflection of the overall school 
atmosphere. The approach of an individual teacher in the 
classroom contributes to his ovm effectiveness. Apart from 
the reinforcement devices or rewards of different nature there 
no 
are other strategies which a teacher can employ towards a 
more successful classroom management* The factor of teacher-
credibility plays a vital role in making the classroom manage-
ment effective. It is true that each successful teacher has, 
or develops his own personality which is largely instrumental 
in ensuring success for him. 
_,-,-,-, ATTITUDES. 
152. AGYAJIT SINGH. Indian norms of the Minnesota teacher 
attitude inventory. Indian Educational Review. 14,4; 1979, 
October; 24-32. 
This study attempts to find out the norms of the 
adapted form of the MTAI. Only the percentite norms have 
been established for the various groups of trained graduate 
teachers on the basis of sex, place of posting, type of insti-
tutions as well as age and amount of experience. The study 
found that the male teachers have higher mean scores as 
measured by this inventory than the female teachers. The 
length of teaching experience and age were not significantly 
related to teacher attitude as measured on the adapted form 
of the MTAI. 
153. SINGH (RS). Teachers' effectiveness as related to their 
attitude towards teaching profession. Progress of Education 
64,7; 1990, February; 163-70. 
I l l 
Effective classroom instruction depends upon the 
attitude of the teacher towards the teaching profession. 
Main function of a teacher is to create learning environment 
in the classroom. An effective teacher can create the 
environment in which students are motivated to learn. 
-,-,_,-, BEHAVIOUR, 
154. BHASIN (MP), Teacher t As behaviour is t and pe r cep tua l i s t 
Journal of Indian Education, 10,6; 1985; March; 48-54. 
Teacher i s the v i t a l f ac to r in the pa r sona l i ty deve-
lopnent of the c h i l d . The teacher should function m± as a 
f a c i l i t a t o r of l ea rn ing , whenever f e a s ib l e , along the l i v e s 
of b ^ a v i o u r i s t p r i n c i p l e s , and tha t learning i s best f a c i -
l i t a t e d when the teacher i s aware of and responsive to each 
p u p i l ' s percept ions of school l ea rn ing . The teacher who 
s i t u a t i o n s and as a p e r c e p t u a l i s t in o thers has a 
functi<»is as a behaviour i s t s in some/fair chance of becoming 
e f fec t ive in understanding and guiding p u p i l s , 
155. PRABHAKAR SIIJGHX, Teaching b ^ a v i o u r j A fac tor analy-
t i c s tudy. Indian Educational Review. 23,2; 1988, Apr i l ; 
103-8. 
Ihe present study was designed to find out general 
teaching s k i l l s * for a l l types of teachers and spec i f i c 
teaching s k i l l s with respec t t o subjec ts ( sc iences , soc i a l 
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sciences and languages), sex (male and female teachers) and 
location of the school (urban and rural). The findings of 
the study reveal that the following teaching skills are common 
to all types of teachers - skill of questioning; skill of 
explanation; skill of blackboard writing; skill of reinforce-
ment; skill of introducing a lesson and skill of summarizing 
the lesson. These general skills and their component teach-
ing behaviours may be promoted by giving training and prac-
tice to all types of teachers trainees during the training 
course, 
-,-,-,-,-, CLASSRCXDM 
156, CHAKRABARTIXPK), Stability of teacher behaviour in the 
classroom; an indirect approach, Indian Educational Review. 
22,3; 1987, July; 154-161. 
The classrocxn provides some typical situations which 
demand certain specific activities from the teacher, but 
still individual differences exist, stability of behaviour 
may itself be considered as a personality trait. Coefficients 
of correlation between dependent and independent variable 
shows that an honest, emotionally balanced, intelligent, self-
confident teacher with leadership qualities will accept the 
ideas of students, tend to ask more questions and will respond 
to the students talk with questions based on his own ideas 
instead of lectures. 
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157, MUKHOPADHYAY(M) and SAXENA (AB). Teacher classroom 
b^aviourt transactional analysis. Indian Educational Review 
21,1; 1986, January; 35-47. 
This paper examine the teacher classroom behaviour 
from the viewpoint of transactional analysis. In the context 
of the schools, particularly at the elenentary and secondary 
grade levels, the teachers have an overall responsibility for 
the all round development of the children. As and when the 
children mature, they must possess certain ego state traits 
which are important to the way they lead a life. The teachers* 
exhibition of their ego states has a corresponding effect on 
the ego state development of the children. The study examine 
a few cases of transactions taking place in five different 
classrooms and analyse them. 
158. PATEL (Haribhai S). Classroom - climate and a teacher 
Educational Review, 84,6; 1978, June; 109-10. 
The teacher is an independent force. In the class, 
in many ways, his impact is felt. The teacher's peculiari-
ties such as voice, dress, preparation, nature, approach, role 
perception etc., are the main factors in creating a healthy 
atmosphere in the class. The climate of the classroom totally 
depends upon the teacher, every aspect of the teacher plays 
an important part. A democratic, sympathetic and kindly 
teacher always maintains an admirable and healthy climate 
in the class. 
lU 
-,-,-,-#-* effect of FACTORS 
159. GANDHI (KA) School climate and teacher absenteeism. 
Journal of Education & Psychology. 40, 1-2; 1982, April-
July, t 90-95. 
Organisational variables like school climate and per-
sonal variables like sex, qualifications and material status 
are examined to see what effects these dimensions have on 
the absenteeism level of teachers. Findings suggest that 
school climate and sex of teachers are related to the level 
of absenteeism. 
_,_,-,»,-, CLASS ROOMS effect of FACTORS,SOCIAL, PSYCHOLOGICAL 
160. MOHAMMAD SHARIF KHAN. Classroom learning atmosphere: 
Social and psychological factors. Journal of Indian Education. 
13,2; 1987, July; 34-5. 
Classroom interaction is more than a matter of teaching. 
The teacher should not only identify and understand but also 
attempt to control all the attitudes and relations that 
influence his students and the classroom climate. He should 
also create and maintain a classroom environment that support 
learning. 
-,-,-,-,-, impact on STUDENTS, BEHAVIOUR. 
161. KALIA (Ashok K) and MAOHUR (SS). Social behaviour of 
teachers and their impact on the social b«*iaviour of studentsi 
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A socio-metric study. Progress of Education, 59,2; 1984. 
September; 34-7. 
It has been established by many authorities that the 
bdiaviour of teachers influence the behaviour pattern of the 
students. some teachers in a school are social, whereas 
others are unsocial. It is important to see whether it is 
possible that these different teachers influence the social 
behaviour pattern of students differently. 
-,_,-,-,_, MODIFICATION 
162, JAIN (Rakesh). Modification of teacher behaviour: 
Non-verbal cuse as a feedback device . Journal of Indian 
EducationH. 1 2 , 1 ; 1986, May; 44-8. 
Non-verbal behaviour may c lose ly represen t the a f fec-
t i v e element of the teaching- learn ing process . Also, s tudents 
a t tend to teachers* non-verbal expressive behaviours to 
determine the accuracy of verba l message. With the increas ing 
demand of socie ty on education, the programmes of teacher 
education have assvimed s ign i f i can t dimensions. The g t e a t e s t 
concern of any teacher t r a i n i n g i n s t i t u t i o n should be to make 
teacher education more in t ens ive and purposive, in order to 
turn out e f fec t ive and competent t e a c h e r s . 
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- , - , - , _ , - , VERBAL 
163, SHARMA (RA). Verbal behaviour of t e ache r s . Educational 
Review, 81 ,5 ; 1975; May; 91-6. 
The success and f a i l u r e of the educat ional system of 
any school r e s t s l a rge ly on class-room teacher-behaviour 
and the re i s no s u b s t i t u t e for a good t eacher . The c l a s s -
room verbal behaviour of the teacher i s mainly governed by 
four determinants t the human v a r i a b l e , t he content v a r i a b l e , 
the s i t u a t i o n v a r i a b l e and the s t r a t egy v a r i a b l e . In the 
present study an attempt has been made to analyse the content 
va r i ab le in terms of sub jec t - t eachers and class-rocxn verbal 
i n t e r a c t i o n . 
-•-#-#-# Comparison 
164. PANDA (subhash Chandra) and others. Teacher character-
istics t Attitude and aptitude of general and sevashram school 
teachers. jCn seventy Fourth Session of the Indian Science 
Congress (Banglore) (1987). 
The teacher attitude investory and teacher aptitude 
test have been used to analyse the teaching attitude and 
aptitude among the teachers of general schools and the teachers 
of sevashram schools. The result indicates that there is no 
significant difference in attitude among both the groups of 
teachers. 
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-.,_,-,-, effect on TEACHING-PERFORMANCE 
165. DIENYE (Emiya) and AWOTUA (Abi Bio) . . Investigation 
into the effects of selected teacher characteristics on 
teaching practice performance. Progress of Education^ 64,1; 
1989, August; 5-12. 
The study was an investigation into the effects of 
selected teacher characteristics on teaching practice experi-
ence. The selected teacher characteristics of sex, years of 
previous teaching experience, age, level of previous academic 
attainment «uid marital status were compared with achievement 
or performance in teaching practice exercises. The results 
revealed that sex and marital status did not affect the 
students* perfonnance while other factors effects, 
-,-,-, EFFECTIVENESS 
166, ANAND (SB), Teacher effectiveness in schools. Journal 
of Indian Education. 8,6; 1983, March; 3-12. 
The child's overall make-up is credited to many forces, 
A spectrvim of non-formal agencies of education leave their 
impressions on the receptive minds of school-going children. 
The teachers' role in the character formation of children is 
to be appreciated within the puriview of all the factors. 
Teacher's eventual effectiveness is closely knit with his 
effective personality and capability to develop a congenial 
l is 
environment for his successful working by his resourcefulness, 
creative thinking and love for the children in abundance, 
- , - , _ , - , EVALUATION 
167. SRINIVASAN (vimala). Students' a t t i tude to teachers. 
Educational Review, 86,6; 1980, June; 105-8. 
In the educational ins t i tu t ion , the student i s judged 
by "universal is t ic" standards, i . e . in terras of competence, 
rather than the "pa r t i cu l a r i s t i c . " Standards of the hone. 
Thus, the teacher should be the main source of inspirat ion 
for the student to help him to rea l i se his po t en t i a l i t i e s . 
The teacher who strays away from se l f - res t r a in t can not expect 
h is students to be se l f - res t ra ined. Thus, with h i s way of 
l i f e , the teacher influences the students, even if he i s far 
away from them. 
_ , - , - , - , _ , ^ STUDENTS 
168. SINGH (Shall K) and SINGH (RS). Student ratings of 
teacher effectivenessj Research data and their implication. 
In seventy Third Session of the Indian Science Congress (Delhi) 
(1986). 
Some agencies and individuals have suggested the use 
of student ratings for the assessment of teacher effective-
ness. The paper, on the basis of research data, examines the 
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validity and applicability of student, ratings and delineates 
the implications of the findings. The data have shown that 
students can rate teacher characteristics reliably, charac-
teristics measured by different rating scales may be classi-
fied into X cognitive, affective and personality and behavioural 
variables. 
_^-,-,-^ role of FACTORS 
169. PATEL (KJ) and DAS (PA). A study of the teacher effec-
tiveness as a it function of age, sex, area and qualification. 
Journal of Education & Psychology, 42, 1-2; 1984, April-
July; 91-8. 
the present study shows the importance of the quali-
ties of a teacher on the basis of sex, age, qualification 
and location in the educational process. 'Hhe sample consists 
of 200 teachers selected at random from 12 secondary schools. 
It was found that the male teachers were more effective then 
their counter parts. Age and area seemed to be insignificant 
in this study with respect to teacher effectiveness. Regard-
ing qualification the arts group teachers are more effective 
then the commerce and science groups teachers. 
-,-,-, influence on STUDENTS 
170, PATNAIK (SP). Teacher competence and pupil performance: 
The effect of self-concept, anxiety, and motivation. Journal 
of Indian Education. 12,1; 1986, May; 16-21. 
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While investigating the correlates of teaching success, 
most of the investigators have given less importance to self-
concept, anxiety and motivation in comparison to other varia-
bles such as intelligence, experiences, achievement, etc. 
Some of the researchers who teve identified and correlated 
these variables with teaching success have failed to use 
appropriate tools, TSierefore, these behavioural aspects of 
the teachers which seriously affect the teaching learning sit-
uation and the achievement of the children need more and 
proper attention and care of the researchers, 
_,-^TEACHERS, influence on STUDENTS, VALUES 
171, DE (Deb Kumar), A study of teachers' influence in students' 
value formatiSm. In seventy second session of the Indian 
Science Congress (Lucknow) (1985), 
Inculcatioh of values among the students is one of the 
objectives of our national system of education. And teachers 
in the school situation play a vital role in such inculcation. 
Values develop among the student in the process of intraction 
and inter-relationship between teachers and students. It is 
revealed that teachers* influence is insignificant in the 
development of values of the children at the secondary level. 
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- , SCHOOLS, TEACHERS, JOB SATISFACTION. 
172, ANAND (SP) Job Sa t i s fac t ion versus work-role v a r i a b l e s . 
Indian Educational Review. 14,4; 1979; October; 106-117. 
The present i nves t i ga t i on at tempts to study teachers 
job s a t i s f a c t i o n in r e l a t i o n to the work-Role va r i ab l e s and 
persona l i ty v a r i a b l e s . The sampfte includes 999 teachers t each-
ing var ious sxibjects in d i f f e ren t schools of t he eas te rn s t a t e s 
of Ind ia . The sample of t r a i n e e - t e a c h e r s x has been included 
only t o ca>ropare t he job s a t i s f a c t i o n of t r a i n e d and t r a inee 
working t eache r s , 
173, ANAND (SP). School teachers : Job Sa t i s f ac t ion v s . 
ext ravers ion and neurot ic ism. Indian Educational Review, 12,2; 
1977, Apr i l ; 68-78. 
This study involves 591 teachers teaching in Govern-
ment and Government aided higher secondary schools of Delhi, 
A j o b - s a t i s f a c t i o n sca le prepared by the i n v e s t i g a t o r was 
appl ied. I t was found t h a t in general , women teachers enjoy 
a higher leve l of job s a t i s f a c t i o n than men. The mean scores 
of extravers ion and neurot icism obtained by men and women 
teachers do not d i f f e r s i g n i f i c a n t l y . This mean di f ference 
in favour of ext ravers ion i s s i g n i f i c a n t , years of experience 
and age were found t o play no r o l e in the detecraination of 
job s a t i s f a c t i o n of school t eache r s . 
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- # - , - / r o l e i n DEVELOPMENT, EDUCATION 
174. MAKKAR ( S t ) . Teacher 's ro l e in educat ion. Primary 
Teacher. 1 1 , 3 , ; 1986; Ju ly ; 16-7. 
The ro l e of a teacher in t he educat ional system i s 
p i v i t a l and the re fo re , the ro l e of any educat ional system 
r e s t s with the t eache r s . The chief task of education i s t o 
make human beings to develop the ap t i t ude and a t t i t u d e nece-
ssary for successful l i v i n g . 
- , - , _ , — , - , NATIONAL-INTEGRATION 
175. KUMAR (S) . Role of teachers in na t iona l i n t e g r a t i o n . 
Education Quarterly, 2 7 , 1 ; 1975, Apr i l ; 42-4, 
Since independence, the s t a t u s of teachers has cons i -
derably improved, f a c i l i t i e s for t h e i r t r a i n i n g have expanded 
and we have to ensure t h a t we go fur ther from there and meet 
ac tua l needs and inves t more resources , "flie sub t l e inf luence 
exercised by the teacher w i l l have an impact on s tudents to 
a degree which t e x t books or l e c tu r e s cannot hope t o reach. 
The s tudents w i l l percieve what i t i s to l i v e in a p lu ra l 
soc ie ty with a democratic way of l i f e , the need for give and 
t ake , to le rance , and the c o l l e c t i v e good of the community. 
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-,-,_, — ,-, SOCIETY 
176, SHAMSUDDIN. Role of teachers in a changing society. 
Education Quarterly, 36, 2; 1984? April; 38-9, 
Rapid expansion in the field of education in India 
has resulted in the establishment of hundreds of Higher 
Secondary Schools and consequently, the demand for school 
teachers has sharply increased. The present study tried to 
investigate into the factors which influence the choice of 
school teaching as a career among the persons employed in 
the profession of teaching.The main problem in teaching pro-
fession is that most of the teachers do not think of school 
teaching as their career of life from the early school stage 
and hence do not purposely plan and prepare for it. Nearly 
three-fourths of these teachers had some other career goals 
but later on had to join the teaching profession. A 5»«great 
percentage of teachers is influenced by the family circums-
tances. 
177. SAMSUDDIN. Role of teachers in a changing society. Journal 
of Indian Education. 12,4, 1986; November, 49-51. 
Regarding the existing conditions in schools, it is 
observed that the teachers in general are over-burdened with 
work including both the teaching as well as other duties. The 
work-load being heavy, they hardly get time to study and 
increase their knowledge. This study provide many suggestions 
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for improvement in teaching profession. The teachers should 
be mentally and psychologically prepared for the teaching 
career right from their High School stage. Guidance and 
coxinselling services should also be made available in Higher 
Secondary School, Greater educational opportunities be made 
available to promising young men and women teachers to prepare 
them both acadmically and professionally, for the career of 
teaching, 
178, SHAMUSUDDIN, Teachers as builders of a new nation. 
Progress of Education, 59,8; 1985? March; 168-70, 
The plant of freedom which has been grown with the 
help of the martyrs, should now be grown and made to bloom 
like a lovely flower by the teachers as builders of a new 
nation, 
-,_,_, , STUDENTS, ATTITUDES 
179, GOBLE (Norman M) and PofJre^ (James F) . Changing role of 
the teacher; International perspectives. Education in Isia, 
4,4; 1984, October; 156-9. 
The teacher is engaged more and more today in the 
implementation of new educational procedures, talcing advantage 
of all the resources of modem educational devices and methods. 
He is an educator and a counsellor who tries to develop his 
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pupils' abilities and interests and not merely to serve as 
a source of information and a transmitter of knowledge, the 
teacher plays a principal role in providing his pupils with 
a scientific world outlook. 
-,_,-, ,-, LANGUAGES 
180. MADHU DEB. Teacher- The architect of child's language. 
Primary Teacher. 13,1; 1988, January; 1-4, 
In the last few years, lot of importance is attached 
to the value of developing language skills in early childhood. 
It is the duty of parents and schools teacher to see that how 
they can foster language development. Chid's aptitude of 
expression and comprehension should be developed to the 
maximum. Here are few basic principles that a teacher should 
know and seek to apply. These are foundation stone for the 
successful language developnent. 
-,-,-, ,-, MENTAL 
181. VENKATARAMU (KS) , Teachers' ro le in pupi ls mental deve-
lopment. Educational Review, 38,9; 1982; Sept«nber; 145-7. 
For the purpose of improving h i s pupi l s mind a teacher 
should provide them with plenty of oppor tun i t ies to enrich 
t h e i r subconscious with ennobling exper iences . Aesthet ic 
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activities such as singing, dancing, drawing and painting, 
would have an ennobling effect on the subconscious of childrdn. 
Proper teaching of literature would make then realise the 
poetry of life and enrich their sub-conscious with thoughts, 
ideas and emotions. 
-,-,-,— EQUILITY 
182. ADINARAYANA (K)D. Equalization of educational opport-
unity - the role of the teacher and the government. Progress 
of Education. 54,6; 1980, January; 109-11. 
Teacher plays a vital role in bringing out the desir-
able changes among pupils in the educational process, so also 
in providing equal opportunities for all pupils, during teach-
ing. Present study is an attenpt to remove the inequalities 
among children with the help of teacher and government. 
-,_,_,— READING 
183. TEACHERS AND reading. Progress of Education. 64,3; 1989, 
October; 71, Ed. 
Teachers, librarians and parents can do a lot for the 
encouragement of reading if they plan the strategy carefully. 
They can still manage to bring reading at the heart of the 
educational process. But the experience is that most of the 
teachers do not read at all. If the teachers want to develop 
reading habits in children they should first develop reading 
habits in themselves. 
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_,-,-, — , GOVERNMENT. 
184. BETTER DEAL for teachers, Hindustan Times. 63,227;1906, 
Septanber 7; 9a. 
Portxinately for the country, there still are dedicated 
teachers who are devoted to their work and derive a lot of 
satisfaction from moulding young minds into creative channels. 
In spite of the disappointments and disadvantages of their 
profession, they struggle along, doing the best they can. But 
such teachers constitute a vanishing breed, and it is up to 
the government to ensure that idealistic persons of »kKrt:that 
nature are encouraged. 
-,-,_, TEACHING 
185. BAJPAI (JN) and SESHGIRI RAO (C). Potential for SUFW 
teaching in our schools. Journal of Indian Education. 5,5; 
1980, January; 43-6. 
The importance of Socially Useful Productive work 
(SUPW) in school education that has been amply clarified in 
the Review Committee Reports published by the NCERT. The 
findings of the study are - JS. There is ample scope for utiliz-
ing the talents in the on-the-job school community for SUPW 
programme. The teachers may need some kind of refresher train-
ing in the area of their interest followedby some financial 
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incentive by the school for their extra attention and over-
time work, in order to get the best out of th«n toward effec-
tive implementation of SUFW programme, 
186. GAJJAR (JJ) and DEKHTAWALA (PB). Strategies for improv-
ing teacher effectiveness. Progress of Education, 59,4;1985, 
April; 194-6. 
In this article the author have viewed teaching as a 
behaviour and not only on the basis of the resultant learning. 
The teacher is looked upon as a manipulation of certain kinds 
of stimuli which will be effective with a proper type of group 
ready to learn, 
187. MITRA (Shib K). Psychology of teaching : Rudiments of 
a theory. Educational Trends. 17, 1-2; 1982 January-July; 
71-86. 
Student disturbances are rooted in bad teaching, and 
unless we understand teaching scientifically we cannot hope 
to improve the situation very much. A good deal of effort *ir 
has gone into the study and measuranent of teaching aptitude. 
One of the most large scale research in recent times has been 
done on the traits of teachers. Teaching consists of a series 
of acts aimed at specific learning on the part of the pupil. 
The teacher has an intention and is impelled by that intention. 
He should know what the learner needs or wants. 
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188, SAMANT (DG) and BHIMASANKARAN (CV). Anatomy of ' t e a c h -
i n g ' . P r o g r e s s of Educa t ion . 5 7 , 5 ; 1982, Decenber; 103-7 . 
The a u t h o r s f e e l t h a t t h e method fol lowed by the 
c o l l e g e s of educa t ion of g i v i n g 20-30 p r a c t i c e l e s s o n s by 
p u p i l - t r a i n e e s on i%ereo- typed H e r b a r t i a n s t e p s shows i n t e l l e c -
t u a l p o v e r t y . P u p i l - t r a i n e e s , shou ld be a l lowed t o u s e t h e i r 
own t h e o r i e s of t e a c h i n g . There a r e n o t two k i n d s of t e a c h i n g -
one , good and t h e o t h e r bad, t h e a r t of t e a c h i n g i s on ly one . 
I t i s t h e r e s i d u a l i m p r e s s i o n s t h a t a r e gene ra t ed by t e a c h i n g 
on t h e p u p i l s minds t h a t de te rmine t h e good o r bad r e s u l t s , 
189. SHUKLA (XNeerJa) . Na tu re of t e a c h i n g - an essay i n psy-
chology of e d u c a t i o n . Educat ion Q u a r t e r l y . 28 ,4 ;1977- Janua ry ; 
2 2 - 5 . 
Teaching appears t o be a dynamic i n s t r u c t i o n a l p r o c e s s 
which s t a r t s w i th t h e p r e s e n t o b j e c t i v e s and i s aimed a t 
p u p i l ' s l e a r n i n g bu t i t does not always r e s u l t i n i t . P u p i l ' s 
l e a r n i n g i s t h e c r i t e r i o n of a s s e s s i n g e f f e c t i v e t e a c h i n g and 
no t t e a c h i n g o n l y , so we should n o t confuse t h e s e two d i f f e r e n t 
bu t r e l a t e d p r o c e s s e s . F a c t o r s l i k e t h e s o c i a l c l i m a t e , p e r -
s o n a l i t y of the t e a c h e r , the r a p p o r t t e a c h e r and p u p i l e s t a b -
l i s h , a t t i t u d e s towards l e a r n i n g of bo th t h e t e a c h e r and t h e 
t a u g h t have a ? d i r e c t b e a r i n g on t h e n a t u r e of t e a c h i n g s i n c e 
they c o n s t i t u t e i n d e p e n d e n t l y of a l l o t h e r f a c t o r s . 
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190* SINGH (RP). Nature of teaching - an essay on educational 
philosophy. Education Quarterly. 28,4; 1977, January, 25-30, 
The inherent nature of teaching constitutes ireportlng 
skills to the learner to grow in the direction pre-set by 
nature. It excites, triggers off latent engergies and 
creative urges among children. THie intrinsic nature of 
teaching has scxnething of the divine qualities akin to trans-
mitting dross into gold. Engaged in this kind of activity 
the selection, education and preparation of teacher is a 
sacred act and no teacher may be given this duty unless he 
has been found fit on all counts. 
.,.,.,., ANALYSIS 
191. CHAUOHARY (xamlesh). Competency based teaching t Some 
issues. Progress of Education. 55,9;1981; April; 222-6. 
The quality of teaching is directly related to the 
quality and value of the learning that takes place in the 
students. Techniques constitute the vehicle for the teacher's 
art of communication. But does competency in techniques and 
skills means c(MBpet«icy in teaching? Teaching is too compli-
cated a process to be analyzed into skills only, the total 
context of the teaching-learning event has to be considered. 
Therefore, a holistic rather than analytical approach needs to 
be enjAiasized In research on teacher competence, 
192« VINITA FARIDI. Changing concept in teaching. Hindustan 
Times. 61,278; 1986, October 7; Ill-a. 
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In view of the govemm«at*8 policy to utilise computers 
as a teaching aid« a computer camp for school children was 
recently organised in Delhi. The idea was to initiate ninth 
to eleventh class students into the el^aentary skills of 
operating computers and to make them aware of their functions. 
Seven hundred schoftl teachers have already undergone a three 
week training in computer education xmder the Class programme. 
With such rapid advances in technology and a liberalised 
government policy* it is important to make the common people 
understand that computers can work wonders with the education 
system. 
.,-,-,-, APTITUDES. 
193. ALBSIN (Eduard)• Preparation for teaching profession 
from school stage. Progress of Education. 57,5; 1982* 
December* 115«6. 
Opportunities these days are provided to school 
studttits to reveal their optitudes for variotis professions 
in future life. These professions should also Include 
teaching. Utiis is the purpose of the experiments being 
conducted in the present paper. The would-be teachers meet 
their charges not only during talks and at the lessons. They 
often accompany their teachers on hikes and walks. 
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.«.^.,.« CLASS ROOMS. 
194, AJZT SINGH. Improvement In classrocMn practices. 
Educational Review, 86,10; 1980« October; 182-83. 
The study suggested that Improvement In classroom 
teaching can be brought about if teachers are provided more 
facilities and greater incentives for trying out their own 
ideas and the innovations of others in their own situations. 
Thus, it can be said that aicouraging experimentations on 
the part of teachers and the modificationB of their teaching 
behaviour throu^ systematic feedback are some of the very 
potent means of bringing about Improvement in educational 
practices. 
-,-,-,-,., DISCIPLINE 
195. BRAR (prltam Sln^) • Classroom control. Tiie Educational 
Review^ 83,11; 1977, November, 203-5. 
The key to the successful teaching lies in effective 
classroom control. A good teacher, besides being S3nnpathetic 
and tolerent should be democratic in his outlook and methods. 
He should come down from his hlg^ pedestal to mix with students 
and never adopt the attitude of a dictator. All efforts 
should be made to understand the child and his problem. An 
atnK>sphere of cleanliness is of great help in developing the 
right type of behaviour in chldren. 
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- , - , . , - , _ , e f f e c t of FACTORS 
196. DBKA (Hem CSiandra) • Teachlng- learoing In c l a s s roons . 
Educational Review^ 8 7 , 9 ; 1 9 8 1 , Septenber; 170-73 . 
The s u c c e s s of the t each ing - l earn ing process in the 
c lass-room depends upon the product o f var ious f a c t o r s i n 
the c lass-room s i t u a t i o n and appropriate s u c c e s s f u l planning 
and iraplementation by t h e author i ty concerned. This paper 
presents a few connents on the t e a c h i n g - l e a r n i n g process i n 
the c lass-room on the b a s i s of mere observat ion but not on 
an experimental b a s i s . 
INISRACTZON, VERBAL 
197. SINGH (SK) and SHARMA ( R A ) . Teaching a t t i t u d e as 
determinent for classroom verbal i n t e r a c t i o n . Indian Educational 
Review. 1 2 , 3 ; 1977, Ju ly ; 3 2 - 4 1 . 
The present study i s an attempt t o I n v e s t i g a t e the 
r e l a t i o n s h i p between teaching a t t i t u d e and classroom verbal 
behaviour of t e a c h e r s . The f ind ings of t h e study suggest t h t t 
t eacher-edacat ion programme should he lp the s t u d e a t - t e a c h e r s 
t o develop p o s i t i v e a t t i t u d e towards teaching and t o acquire 
the s k i l l s of p r e s a i t i n g and s e l l i n g t h e i r ideas for improv-
i n g the q u a l i t y of teacher educat ion programme by emphasizing 
the a f f e c t i v e and psychomotor a c t i v i t i e s . 
13^ 
- , - , - , - , . , ro le of STUDENTS 
198. LALIT KISHORB. Incorporating peer-tutoring in c l a s s -
room instructi(M9, Educational Review^ 89*7,1983, July, 115-6, 
I t i s always worthwhile to develop the cooperative 
learning s i tuat ions and students' involvement in the process 
of teaching and learning. And t h i s can be done e f f e c t i v e l y 
by incorporating the elenent of poor-tutoring in the c l a s s -
roora instruct ion. The ch i ld ' s education should become a 
participatory process for h i s meaningful learning. 
« ^ « , - , - , EFFECTIVENESS 
199. DEVA (RC). Usable cr i ter ian of teaching e f fec t iveness . 
Educational Review. 86, 1; 1980, January; 5-10. 
The suitable se lec t ion and promotion of teachers 
necess i tates a re l iab le euad val id instrument for the as ses s -
ment of the ir competence. Measurement of the changes brou^t 
about in the pupils as a result of teaching seems to be the 
most obvious way of assess ing teaching competence. This 
method, however, cannot be put to any pract ical use, unt i l 
procedures for i so la t ing the influence of a s ingle teacher 
and controling variables other than teacher performance which 
may affect pupil growth are avatil«ble. 
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200, NAIDU (jayachandraroa K)• Study of the relationship of 
certain selected variables of the teachers to their teaching 
success. Journfl of Educational Psychology. 43,3-4, 1985-86; 
October-January; 174-82. 
The study aims to investigate the relationship of 
certain selected variables of the teachers to their teaching 
success. A nunerical rating scale constructed by the author 
to measure the teaching success «[as administered on 228 male 
and female teachers randomly selected from the secondary 
schools in Chittor district. It was concluded that there 
was he association between the teaching success fnd the variable 
under study. 
201. RAVTNDRANATH (MN), Problem of effectiveness in teaching 
Educational 8 Review. 85, 12; 1979, December; 221-24. 
The Indian educational system has been overloaded with 
defects, the most pertinent problem is that of effective 
teaching. The teaching in almost all the schools has heccme 
Just a routline. It is isolated from life situations. Teachers 
are not worry about the welfare of the children. No cordial 
and brotherly relationship between the teacher and the pupils 
is also an important factor in determining the ineffectiveness 
of teaching. OSie study also provide certain suggestions for 
effective teaching. 
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-,-,-*- effect of CLASS-SIZE 
202. DAS (jagannath)• Problem of large-sized classes. 
Educational Review. 91,11; 1985; November; 191-3, 
Large-sized classes create both academic as well as 
administrative problems at all the levels of education. In 
these class-rooms, the teacher's voice may not be audible to 
all the students, writing on the blackboard may not be clearly 
visible to the back-benchers. It beccxnes difficult to main-
tain discipline in the class-room. A direct outcome of this 
problem is an increase in the incidence of truancy, wastage 
and stagnation. The present study also provide certain sugges-
tions to solve these problems. 
-,.^-^.,-. FACTORS, MENTAL 
203. L17LLA (BP). Mental health of teacher promotes effective 
teaching and effective learning in classroom. Progress of 
Education. 56,2; 1981, September; 46-8. 
to 
This article attempts to draw attention m± the impor-
tance of the mental health of teachers in the teaching-
learning process. It discusses various other factors in 
school and community environment that contribute to the mental 
health of a teacher* 
-,-,-,-, EVALUATION 
204. HAMID HUSSAIN. Study of preference for teaching methods. 
Progress of Education. 64,4; 1989, Novonber; 74-8. 
13? 
This investigation attempts to discover the attitude 
of three groups of students regarding dictation of notes by 
the teacher and seven other teaching methods. Data were collec-
ted by using two scaler, one for dictation and another for 
teaching methods. Analysis of results has shown that the 
three groups of students do not differ with regard to dictation 
as shown by the median test of significance and that they 
are also found to be in agreement on the preference for teach-
ing methods. 
205. PADMINI (MA). Means to teacher self-evaluation. Educa-
tional Review. 84,5; 1978; May; 88-90. 
The standard of education in our schools and colleges 
depend, to a large extent, on the teaching-learning process. 
Formal learning being very important in India. It becomes 
a 'must* for teachers to continuously analyse, assess and 
improve the quality of their classroom interaction. Observa-
tional systems developed mainly for research purposes have 
today beccxne one of the easiest and least estpensive tools for 
teachers to continuously evaluate and systematically improve 
the quality of their classroom teaching process and related 
roles. 
-,-,«,-,-, STUDENTS 
206. PUMALEKAR (Devyani S). Obstacles to evaluations Teachers' 
view. Progress of Education, 57,10; 1983, May, 231-4. 
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Whatever may be the state of affairs with regard to 
evaluation. If It Is done with a purpose and objectivity 
does help In bringing certain necessary changes In methods 
of teaching and learning which has ultimate bearing on 
reshaping the examination and, also thereby, education, 
-,-,_,-,-,-, SCIENCES 
207. EDIGER (Marlow). Evaluation of students* achievement 
In Science. School Science. 26,3t 1988, September; 1-6. 
Formative and summatlve evaluation are two concepts 
that science teachers need t o understand and Implement. Ihe 
teacher needs to assess within a lesson If goals are being 
achieved by pupi ls . Feedback from students within eqch 
lesson provides teachers with Information as to v^lch objec-
t i v e s and learning opportunities need to be em^^aslzed sequ-
ent ia l ly summatlve evaluation, on the other hand, views resul t s 
from learners at the end of science unit . 
.,.,.,., EXPERIMENTS 
208. AJIT SINGH, Improving teaching through experimentation. 
Educational Trends. H,2; 1976; Jtily; 58-69. 
Improvement In classroom teaching can be brou^t about 
if teachers are provided more facilities and greater Incentives 
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for trying out their Ideas and Innovations of others In their 
own situations. Keeping In view, •tiae Department of Teacher 
Education^ MCERT launched In 1957« a scheme known as 
'Assistance for Projects and Experiments In Secondary Schools' 
under this scheme, financial assistance as well as academic 
guidance Is given to those secondary school teachers In the 
country who are Interests In experimentation to find suitable 
to their classroom problems and try out new Ideas and practices. 
NON.CLASSROOHS 
209. KRISHNAMURTI EXPERIMENT. Hindustan Times. 63,81; 1986 
March 22; 21f. 
The aim of the project was to break the association of 
acquiring Information with classroom learning. At first the 
students did not have their lessons In the class. They kere 
given general educatlilm to look at nature, to observe the 
tr«ea, the birds and flowers. The house was taken as a project 
to keep It clean, then they were taken to the hospital, to 
the villages nearby and to meet various people. They learnt 
much by direct seeing and examining. 
-,-,-,_, in relation to PERSONALITY ADJUSTMENT. 
210, MISHRA (Rama). Study of teaching behaviour of teachers 
in relation to their personality adjustment. Progress of 
Education. 55,8; 1985; March, 187-9, 
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A successful teacher is one who could assume the 
responsibility of planning of teaching in the class, of 
guiding the students and of evaluating the whole process of 
education. He is finely a cultured person, full of ideas 
with a critical attitude towards society and the progress 
of the nation. 
-,-,-,-,— TWENTY FIRST CENTURY 
211. CHAUI3HARY (shreesh C) • Importance of teaching: Road 
to the 21 St centtiry. Stateaaan. 1986 March 16; 6d. 
Teaching has ceased to be an at tract ive career for 
young graduates because of i t s poor returns. Analysing the 
causes of th i s decline of the profession the brightdr ones 
usually leave for greener pastures, the wily s i t - p r e t t y in 
a(teinistrative chairs , and only the rejedts are l e f t with 
the actual work of teaching and research. The government 
has ignored the recocoraendations of the Radhakrishnan and 
Kothari Commission on matters of pay. New Education Policy 
w i l l not prepare India for the 21st century unless i t succeeds 
in persuading talented and motivated people to Join teaching. 
This w i l l not do unt i l the education budget i s substantial ly 
increased. 
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^,.,^,^, LANGUASES 
212. MOKHERJEE (Ran^lt) • Develong language teaching iqc 
system. Primary Teacher, 13,1; 1988« January; 24-7, 
One of the major objectives of communicative teaching 
Is to Aelp the learners learn the 'Use* rather than the 
'usage* throu^ situational discourses. This can be best 
done by useful classroom activities that develop In then a 
sense of 'functional relationship between linguistic systeas 
and their conmanlcatlve values. ** In order to do so they must 
be put Into situation-real or assumed, which they mlg^t 
Interact In and c(»nmunlcate. 
ENGLISHX 
213, MISRA (AN), Teaching of English In India. Educational 
Review. 86;3; 1980, March; 43-4. 
If we really mean to have socialism In our country, 
we should have a uniform system of education beginning with 
the regional language and continuing with the national langugage 
after the primary stage. English should serve both as the 
link language and the official language In all the states. 
English raedlxim schools In our country are very costly, the 
masses cannot afford them. 'Onere Is thus need for many less 
costly English medium schools. 
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.«.«.,.,-,., ALPHABETS 
214. TEACHING OF English ali^abets to beglnnerst Playway 
method. Prlnaarv Teacher. 13,4; 1988, October, 1-9. 
There Is no similarity between the alphabet of the 
English language and those of the Indian languages like Hindi. 
Bengali, Tamil, etc. Therefore, it becomes difficult for our 
children to adopt the English method for learning English 
alphabet. Paced with such difficulty, several ways were tried 
out and in the process the author found that aiglish letters 
are formed by straight lines or combination of straight line 
With in vieiw, a play-way method of teaching. English letters 
by setting fingers to form any letter required has been devised 
for the children. Children find it difficult even to draw a 
straight line with pencil, but they will do so easily by 
stretching a finger. 
-,-,-,-,-,-, METHODOLOGY 
215, INDAPURICAR (CD) . Teaching of structures in English. 
Progress of Education. 56,11; 1982, June; 265-8. 
The structural approach in teaching of English is not 
now, a new thing to the teachers of English. Now and then 
they heqr about it, both in the pre-service and inservice 
training courses in methodology of teaching English language. 
The author describes eome basic structures in this article. 
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.,.,.,-, LITERATURE 
216» SAGAR (BM), How to teach a long text. Joamal of 
Indian Ectacation# 14,2; 1988/ July; 2-12. 
Hownc to teach a long text. Is a question which is 
often raised by teachers. Ihey are unhappy with their 
present practice and would like to improve upon it. Present 
study is an attempt to list a series of questions and tasks 
which will result in repeated readings of the text and create 
in learners a greater awareness of literary skills. 
.,.^.,.^ SCIENCES 
217. ASHOK KUMAR. Development of multimedia: An instructional 
approach in science teaching. School Science, 21,3; 1983, 
September, 21-5. 
It is important to keep in mind : that the instruc-
tional mediiim serves as thechannel of instruction, what passes 
through that channel is the substance of instruction. The 
term 'multimedia instructional system* refers to the use of 
appropriate and carefully selected varieties of learning 
experiences which, vh&a peresented to the learner, will achieve 
pre-determined and desired behavioural objectives. 
218. CHAKRABORTY (I2C) . Teaching science in schools: An 
integrated approach. Journal of Indian Education, 3,5;1978, 
January; 53«7. 
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Naturally, science has been givei an important place 
in sdtiool curricultim in all the countries of the world. 
Environment consists of mainly two domains the living objects 
and the non-living objects. The study of the former has 
developed into a branch of science called Life Science and that 
the latter into Physical Science. The splitting up of scioice 
into the above divisions create confusion in the minds of 
the young learners. Unless these divisionsare well integ^ 
rated, tniere is an underlying unity throuc^out the entire 
realm of science and some basic principles and concepts are 
common to all the topics. If the divisions are not linked 
together with some fundamental principles* the pupils will 
not be able to form a gestalt about science. 
219. EDIGER (Marlow). Role of philosophy in the teaching of 
science. School Science, 21,4; 1983, December; 28-32. 
Present study is a study of ultimate implementation 
of diverse schools of thou^t fr«n the {^ilosophy of education 
might well give guidance and direction to teachers in the 
selection of objectives, learning activities and appraisal 
procedures. 
220, GREWAL (Avinash). Teaching some aspects of science 
creatively. School Science, 20,4; 1982, December; 7-10. 
People are now more concerned with the develojwnent of 
programmes %^ich might increase creative potential of children. 
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In classroom discussion, as well as in the laboratory 
students should be encouraged to use intutive thinking creat-
ivity in science also occurs when students make a scientific 
discovery for themselves even though the knowledge of these 
discoveries is already known to others. Studies have been 
conducted by different investigators, to see the effect of 
training on creativity, 
221. LMiIT KISHORE, Mastery learning concept - a strategy to 
teach school science. School Science* 20,1; 1982, March;46-8» 
The maximization and consolidation of learning is the 
main concern for every well-meaning educationist. To realise 
the ideal level of achievement, it is necessary to incorporate 
the element of active inter-action between the learner and 
the learning situation. A teaching method that does away 
with the tecturing situation has been proposed by an American 
psychologist, F.S. Keller. The data collected revealed that 
the implementation of the killer course was hic^ly rewarding 
and the students showed an increase in the comprehensive 
criterian test, 
222, MAZUMDAR (Braja Gk>pal) . Teaching Science in schools : 
A pragmatic approach. Journal of Indian Education. 11,6;1986, 
March; 75-9, 
Before advocating a particular method of teaching a 
subject we should remenber Here that the succeess of teaching 
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science consists In Imparting proper education by the realiza-
tion of talents, aptitudes and Interest of children, science 
should be taught In such a way that the whole picture of 
subject appear clear and fair even to a beginner of science. 
Otherwise the possibility of parroting or passing of any 
topic of subject will dominate In the mind of the students. 
This will weaken the concrete operational stage of the student, 
And hence a student will face much difficult at the formal 
operational stage* 
223. PRABHAKAR SINGH. Essential skills of science teachers. 
School Science. 24,4? 1986, December; 26-33, 
Effective teachers are not bom In any country twt 
they are trained. In the present study only ten skills of 
science teachers have been Identified. These ten skills may 
not be sufficient for science teachers. Some owre teaching 
k 
Skills like Demonstration of Experiments, stlimilus variation 
are also useful for science teaching. These ten teaching 
skills and their conponent teaching b^avlours may be prac-
tised by teacher trainees during their pre-service training 
programme. 
effect of PERSONALITY 
224. MALIK (JS). t>ersonallty traits of successful science 
teachers. Procpress of Education. 59,11; 1985; 235-9. 
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Personality of a teacher plays an Important role in 
teacher-taught relationship and teaching-learning situations. 
The research studies in this area attribute teacher's success 
to different qualities of his personality. The diversity of 
psychological traits is so great that it is not possible to 
relate teaching success to definite personality factors. The 
research study reported in this article attempts to identify 
the personality traits of successful science teacher. 
• # " # • • # ~ # * " * • TRAINING 
225, SHARMA (JP). Hoshangabad science teaching experiment 
for improving teachers' training. Progress of Education^ 
55,10? 1981, May; 261-3, 
Findings of a carefully planned experiment are presen* 
ted in this paper, Ihe experiment integrates all aspects of 
education, such as, curriculum developaent^ teaching methods 
and evaluation. 
MATHEMATICS 
226, BADERIA (6S) , Teaching of mathenatics in elementazry 
and secondary schools. School Science, 24,3; 1986, September; 
25-34. 
Mathematics continues to occupy an important place in 
school education. In spite of the highly exalted position. 
H8 
mathematics is considered to be one of the nK>st difficult 
subjects of study at school. For this the teacher is able 
to stimulate a child to be discovery-minded, the child not 
only starts seeing patterns, but he may evesa ask his own 
questions and devise experiments to find the answer. This 
will help in building up positive attitudes in the childr^i 
towards mathematics. 
-,-,-,-,-, PHYSICAL 
227« ANANTHAKRISHANA (MV). Systems approach to the teaching 
of physical sciences. School Science, 15,3; 1977, September; 
33-9. 
Our present educational system conspicuously lacks 
an integrated approach to science education. As a result 
there is a tendency to m teach various science subjects in 
independent water-ti^^t compartments with no correlation 
between them. The present paper attonpts at making an over-
all systems approach to science education with specific 
reference to the teaching of physics. 
role of 
,—/^XPfiRIMBNTS 
228. SANT PRAKASH, Teaching physics to school students with 
the help of simple experiments. School Science. 17,3; 1979, 
September; 16-9. 
143 
The role of the teacher isto create maxLimim interest 
in the class. By now, everyone has realized that if students 
perform experiments themselves they learn various concepts 
easily. Therefore, it is very essential that concepts are 
developed with the help of simple experiments which may be 
made available at the cheaper rate. It is the purpose of 
this paper to present some simple experiments which will create 
Interest among school students. 
-,-,-,-,-, SOCIAL SCIENCES, LANGUAGES, Comparison 
229. SANDU (TS) and PATEL (Bana«ali). Study of attitude 
towards teaching of science, social study and language teachers. 
In : Seventy Second Session of th« Indian Science Congress 
(Lucknow) (1985). 
The study was conducted on 180 hic^ school teachers 
belonging to three categories, i.e. science teachers, social 
study teachers and language teachers to find out if they 
differ categorywise regairding their attitude towards teaching 
profession, classroom teaching, child centred practices, 
educational process, pupil and teachers. In all the areas 
of teacher attitude no significant difference has been found 
among the three categories of teachers. 
-,-,-,-, OGIBNCB SOCIAL SCIENCES,effect of TRAINING 
230. JANGIRA (NK) and other. Effect of training in selected 
0 
teaching skills using micrteaching on the teaching competence 
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of soc ia l studies teachers. Journal of Indian Education, 
8 ,4; 1982, November; 9-14. 
The present study attempts to answer two questions. 
F irs t ly , does ralcroteaching help in improving competence of 
k 
soc ia l studies teachers in the use of the spec i f ic s i l l s ? 
Secondly does training in these spec i f ic s k i l l s using micro-
teaching help in improving teaching competence of the soc ia l 
studies teachers? The study follows s ingle group pretest , post-
t e s t design which envisages prestrainlng and post-training 
assessment of teachers on s k i l l s conpetence asx well as over-
a l l teaching competence. Twenty wi l l ing female inservice 
socia l studies teachers teaching c lass IX were selected for 
from the h i ^ e r secondary school o£ Delhi. 
231. ABRAR HUSAIN KHAN. Teacher education in Indiat I t s 
past and present. Teacher Today. 31,2; 1988, October; 23-8, 
At the heart and core of the educational process i s 
the teacher, and an educational system i s as goodas the 
teacher in i t . In any scheme of educational reconstruction, 
training of teachers i s of crucial importance, Regaiettably 
enough t h i s problem i s more than often viewed in terms of 
q^ftantitative output. Microteaching i s now being introduced 
more and more in our teacher-education departments. Let us 
hope somd worthwhile changes do occur in the ex i s t ing teacher-
education system. 
151 
232, BIR SINGH, Teacher training needs overhauling. Progress 
of Education. 55,10; 1981, May; 267-9. 
The article presents a brief survey of the present 
state of the teacher education and outline the attwopts made 
so far for its improvement. It finally affirms that the 
quality of education as well as its rel«vance to national life 
can only be enhanced by overhauling teacher education. 
233, GUPTA (Arun K) . All India seminar on teacher education 
Progress of Education. 55,11,1981; June; 282-6. 
All India seminar on teacher education was held at 
Jamnnu on March 6,7,1981, covered a very wide range of issues 
concerning teacher education, its present trends, future pros-
pects, research and innovaticms, increasing teacher's effec-
tiveness, need for pedagogic orientation to college and 
university lectures and need, problems and improvement of 
teacher training institution respectively. 
234, HARIKESH SINGH. Teacher education in India » Need for 
radical revitalization. Journal of Indian Education^ 11#2, 
1985, July; 35-9. 
To all teacher education a profession is a miseonception 
of the acceptable norm of the teacher in the Indian contlUbt. 
15: 
A teacher« as an insplrer« has to discharge his duties like 
a Saint dedicated to his mission. Teaching, thus should be 
treated not only as a professional training but also as a 
missionary service rendered^ for the welfare of an individual 
in particular, and hximanity, in general* Teacher education 
in India should not be allowed to remain as a formal teacher 
training, rather it should be an apprenticeship whereby con-
ceptualization, comprehension, commitment and concretization 
may be infused in the life of the teacher, 
235, INDIA, MINISTRY OP HUMAN RESOURCE DEVELOPMENT. National 
policy of education, 1986 - Teachers and their training. 
Education in Asia. 6,4; 1986, October-December; 134-41. 
The teacher is the principal means for irepleaenting 
educational progranunes and of the organisation of education. 
As far as the whole-time teachers in educational institutions 
are concerned, their principal role is, and will always be, 
teaching and guidance of their pupils, not only through class-
room instruction and tutorials but by personal contact and 
numerous other ways teachers have alwfys &iiployed for building 
the character of their pupils. Participation^ of teachers 
are necessary in state Advisory Boards of Education, District 
Boards of Education, Village Education Conmittee, etc. 
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236. MATHUR (VS), Need to revitalize teacher education. 
Bdueation Quarterly. 35r4; 1983; October/ 8-13. 
ISie teacher is the key figure in any sch&ne of educa-
tion and without his participatito throughout* it is futile 
to expect any appreciable success anywhere. We, therefore* 
need teachers with personality and paise and above all con-
viction and courage to exert their role in the academies of 
education. iSius* the main pre-requisite for the success of 
any new idea in education* is the preparaticm of a large 
number of adequately committed and trained teachers at all 
levels of education. 
237. NAIK (Chitra). Teacher education for the future. 
Progress of Education. 59,8; 1985* March; 162-7. 
We should open all windows of our teacher-training 
institutions to consider all ideas that can come in* sort 
them out, integrate the relevant ones and use the combination 
to our advantage. What we need in teacher education is not 
a big heap of theories but a constantly adaptable practical 
approach that would use relevant theories without being domi-
nated by any of them. 
238. RATHER (AR), New direction in teacher education. Progress 
of Education. 59*8; 1985; March; 177-80, 
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The teacher education has to reorient its role to meet 
new challenges. The strength of the education system largely 
depends upon the quality of its teachers^ because the quality 
of the future citizens of a country depends to a large extent 
upon the quglity^ competence and character of its teachers, 
239. SATYANARAYANA SINGH (K). Effect of training in teaching 
skills using micro-class peers and real pupils on the general 
teaching competence of student teachers at elementairy level 
Indian Educational Review. 21,2; 1986, April; 117-22. 
The educationists and administrators have expressed 
their dissatisfaction over the existing system of teacher 
education prograimne. To improve the quality of training in 
these teacher training institutions, there are tested innova-
tive practices like micro-teaching teachnique, perfoirmance-
based teacher education progrannte, role playing, and such 
others that can be adopted. Present study, compare the general 
teaching competency ofthe student-teachers undergoing a 
student teaching programme using the micro-teaching and tradi-
tional approach, 
240. SHARMA (DL). Teacher^, teaching skills and the teacher 
education programme. Progress of Education, 55,8; 1981, 
March; 202-3. 
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The need for the change in the teacher preparation 
progranine« and more stress should be laid on the teaching 
skills; the author is of this opinion and has tried to impress 
it upon the reader. For the improvement of prograiwne of 
teacher education an important place should be given to the 
practice of core and specific teaching skills. 
241. fEACHER TRAINING. Progress of Education. 64,2; 1989, 
September; 52« Ed. 
The teacher training programmes all over the world are 
too slow to change. The indifference to change often makes 
them stagnant. Most of the teacher-trainers never try to keep 
themselves abreast of the new developments in education. For 
this is necessary we have some agency like the council of 
Accreditation of Teacher Education for reviewing the Teacher 
Training Programme and make suggestions for improvement. 
242. THAKORE (Rashmin). Vitalizing practice teaching. 
Educational Review. 86, 7; 1980; July; 121-26. 
Our colleges of education have the very great and grave 
responsibility of sending out good teachers. But today we 
•find that the majority of the student teachers, lack the flair 
for and confidence and efficiency in the fundamental skill 
of effective class-room teaching. One of the most important 
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reason for this sorrowful state of affairs Is that the practice 
teaching prograiwne in our colleges of education Is not up to 
the aarX. The study discussed Important areas of pradtice-
teachlng and suggested some steps to vitalise It. 
243. TRIVEDI (RS). Analysis of the concept, process and 
programme structure of teacher education. Journg^ l of Education 
& Psychology.3t3,4? 1976, January; 190-204. 
The present study give more Importance to Teacher 
Education as a continuum and along with It discusses the 
rule of schools concerned, the state Gtovemment and the U.G.C. 
are expected to pay. Besides Teacher Education in Its Inter-
disciplinary are as has been discussed. 
-,-,-,-, EFFECTIVENESS 
244, PADIT (BB), A Study of the achievement in theory and 
teaching competence of teacher-trainees. Progress of Education 
56, 11; 1982, June; 275-7. 
A sound programme of professional education of teachers 
should Introduce teachers to new and dynamic methods of 
teaching and enable professional growtoh. For this the theory 
subjects that constitute the teacher-education curriculum 
must be directed to increasing skill in teaching. 
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-#-#-#-• effect of ART 
245, MAQBOOL AHMAD. Art»the core of teacher education. 
Teacher Today« 24,2;1981; October; 67-76, 
Teacher should be able to Inspire as well as to 
instruct the young educand.. The teaching profession had a 
very high code in our tradition. The aim of education was 
to prepare one for life as well as for living. Thus, the 
purpose of art in education is to achieve the educational 
goal# it is essential to have a proper place of art in the 
programme of teacher education. 
-,-,-,_,-,— FEEDBACK 
246. SHARMA (Krishan Kumar). Effect of different techniques 
of feedback upon the attainment of teaching skills related 
to stimulus variation among teachers. Indian Educational 
Review. 14, .4; 1979, October; 54-60. 
The present study is an experimental one pertaining 
to the area of teacher behaviour in the context of student 
teaching in teacher education. This study was conducted 
under two phases-pilot and final. In the pilot study, treat-
ment variables were supervisor, peer and self as sources of 
feedback in micro-teaching under simulated conditions. In the 
final study, the treatment variables were discussion, oral and 
written techniques of peer feedback in raicroteaching under 
simulated conditions. 
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- , - , - , - , EVALUATION 
247, AGRAWAL (Umesh) and others. Study of relat ionship among 
teaching efficiency* att i tude towards teaching profession and 
adjustment of trainee teachers. Progress of Education, 55,4; 
1980, November; 94-8, 
There i s an explosion of knowledge and expectations 
in the l a t t e r half of the twentieth century. Teachers have 
to be come true professionals and they must consiously develop 
a professional at t i tude so that they may equip themselves 
for their multifairious duties as teachers. Their att i tude 
towards the profession w i l l also be influenced by their capa-
c i t y to adjust. The best buildings, the f inest equipment, 
the soundest curriculum and the most careful ly written texts 
do not overshadow the importance of the teacher, 
248, GADGIL (AV), Evaluation of teachers* worki Some con-
siderations and perspectives. Progress of Education, 52,2; 
1977, August; 2-17. 
Present essay i s an att«npt to give consideration to 
abjective evaluation of secondary Teachers, with s l i ^ t varia-
tions these rating scales and evaluation sheets can be used 
in other s t a t e s . No nation can progress with se t goals and 
i d e a l s . The education has been an interaction between the 
teacher and the taught i s accepted by a l l . In order that t h i s 
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teaching-learning process be desired, successful and u t i l i t a -
rian, the teacher imist be trained, up-to-date, s k i l l f u l and 
must possess capaci t ies and a b i l i t i e s . 
- , - ^ - , - , FUTURE 
249. BARDE (NR) , Teacher education in the next decade -
A resume of the capabilities of the teachers of the future. 
Progress of Education, 59,8,1985; March; 184-6. 
The teacher of the next decade must have a sharp 
research acuman. He must be able to ccxnprehend research 
findings in education for practical purposes and also for his 
pxrofessional enrichment. He must have knowledge of research 
methodology and should be able to undertake and complete, on 
his own, research projects related to his professional needs, 
-,-,-,-, IMPROVEMENT 
250. SHUKLA (Prakash Chandra) . CSianging trends in teacher 
education. Progress of Education. 55, 10; 1981, May; 246-8. 
Ihis article is a brief survey of recent innovations 
in teacher education such as micro-teaching T-group teaching, 
simulated social skill teaching, programmed instruction and 
interaction analysis. 
-,-,-,-, in relation to CLASS R0C»4, LEARNING, ENVIRONMENT 
251. CHAUDHARI (US) and CHAUDHARY (Kamlesh) . Strategy for 
training teachers to create active learning «ivironment in 
160 
the classroom. Journal of Education & Psychology. 4 0 , 1 - 2 , 
1982. Apr i l -Ju ly ; 29-38 . 
In the present study an experiment was conducted to 
eapirically verify the feasibility and applicability of the 
model 'Leader Teacher* using 'Lecture-Discussion method in 
developing an active learning environment in the classroom. 
The findings indicate that a teacher trained in leadership 
qualities and group discussion technique was able to achieve 
greater amthusiastic participation of the students in the 
learning process. 
252. MAUiOTRA (SP) and SHARMA (SK). Integration of skills 
in real classroom. Progress of ^ucation. 55,4; 1980, 
November; 105-6. 
Leading the teacher_trainee straight way from a 
laboratory situaticni to class-room situation can not result 
in a sound instructional strategy. In the actual class-room 
situationii teaching requires the practice of all instruc-
tional skills together. The teacher requires careful guidance 
regarding the integration of skills. 
253. MALIK (JS). Teacher's perception of their classro<»n 
learning climatei A study. Progress of Education. 57,8; 
1983, March; 173-6. 
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l^ l s study emphasises the need t o train the teadhers 
in creating classroom atmosphere condusive to learning by 
providing democratic atmosphere* physical environment, diver-
s i t y for students* in teres t and a c t i v i t i e s and so on. I t i s 
a study of relat ionship between personality factors and 
learning environments of creative teachers. 
- , - , - , - , IN-SERVICE 
254, NARRNG (CL). In-service continuing education of teachers-
some new dimensions. Progress of Education. 55,3; 1980, 
October; 70-73. 
Training or Pre-Service Education and In-Service con-
tinuing Educatlto together make the professional life of a 
teacher. Bie former enables a person to enter the teaching 
profession, while the latter helps the continuous growth of 
a teacher in his profession. Constant out-pouring needs 
constant intaklng. In-service education helps its members 
continue to educate themselves and extend their knoledge and 
competence. 
-,-,-,-,., NATIONAL SCHEME, 1986 
255. MOHANTY (sunil Behari). National scheme for inservice 
training of teachers 1986, In seventy Fourth Session of the 
Indian Science Congress (Banglore)(1987). 
182 
On the eve of the introduction of new education policy 
a mass inservice progranune for teachers were organised by 
the Government of India, A case study of the camps organised 
at a college in Orissa state found that particpants found 
the programme to be very much useful. Hie participants found 
various suggestions given by resource persons acceptable 
except that of school complex. Most of them were of the view 
that they could improve the quality of school education, 
-,-^-,-, PRE-SERVICE 
256, PATIL (RN), Pre-service teacher education. Progress 
of Education, 61,12; 1987» July; 259-62. 
Teacher education i s a continuous process and i t s 
pre-servlce and in-serv ice components are inseparable. The 
author in this paper discusses some aspects of teacher t ra in-
ing, particularly the basic pre-seirvice B.Ed. Programme, which 
do not find a place in the Action Plan prepared by the Govern-
m«)t for the implementation of the New Education Policy. 
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